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ABSTRACT 
The purpose of this project was to plan and implement 
a career guidance program for grade eight students, in con-
junction with a District Vocational School Pilot Project. 
This project was undertaken in response to the recognized need 
for Junior High Schools feeding students to pre-vocational 
courses. 
The Seal Cove Vocational School Pilot Project, of which 
this career guidance project was a part, was undertaken to pro-
vide a more diversified curriculum, hopefully reducing the drop-
out rate in the three involved school districts. It is planned 
that students doing vocational courses will spend part of their 
time in the vocational school during grades nine to eleven, while 
the remainder will be spent in their present schools. The need 
for educational and vocational guidance to help students co-
ordinate their academic programs, then, was apparent, and led 
to the initiation of a career guidance program having the follow-
ing goals: 
l. To design an overall guidance plan for use by all 
involved school districts and the Harbour Main Vocat-
ional School District in their implementat ion of the 
Seal Cove Vocational School Pilot Project. 
2. To plan and implement the vocational guidance program 
rela tGd to the Seal Cov E-~ Vocatj onal School Pilot Pro-
ject in the Conception Bay Center school district. 
Of the second, the major · sub-goals to be achieved were: 
A. The development of self-understanding by grade eight 
students, as relevant to the decision to be made. con-
cerning pre-vocational courses. 
B. The provision of career and educational information, 
again relevant to decisions to be made concerning pre-
vocational courseso 
C. The fostering of decision-making skills by students, 
leading to decisions about grade nine courses. These 
decisions were to be made by the students no later than 
15 April 1972. 
There were no resources on hand at the beginning of the 
project which cost $1,973.00 to implemento $1,383.00 of this 
amount were non-recurring expenditures. One hundred and thirty-
five students in five classrooms were served by a part-time 
guidance specialist and the district supervisor of guidanceo 
The program used orientation activities for students 
and teachers, some communication with parents, and a variety of 
guidance activities including large group guidance classes and 
small group dis c ussions. One field trip was organized and a 
student project was based upon thiso A resource center was set 
up to make occupational a nd educational inf ormation available to 
students. Finally, a fairly ext ensive program of testing with 
some inte r p r e t a tion activity \vas i mp l emente d. 
Several problems became apparent as the proje2t was 
im9lemented. The problems generally were organizational or 
administrative in nature. 
The first project goal was achieved. The . career guidance 
plan which was developed was adopted by the Vocational School 
planning committee and implemented in all the districts. 
The second project goal was achieved only marginally, 
primarily because of the organizational and administrative pro-
blems which were encountered. It was found that students did 
learn a considerable amount about their vocational and educat-
ional opportunities, but their achievement in self-understanding 
and in decision-making was not as much as was hoped for at the 
beginning of the project. 
As a result of the experience of the project a number 
of recommendations were made for the improvement of career guid-
ance programs when they are implemented in other areas. The 
major recommendations involved insuring understanding of the 
program goals at all levels of operation, the implementation of 
procedures for early recognition of students with special prob-
lems, and a thorough study of testing programs. 
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SECTION I 
STATEMENT OF PURPOSE AND SIGNIFICANCE 
I. STATEMENT OF PURPOSE 
The purpose of this project was to plan and implement 
a career guidance program for grade eight students, in con-
junction with a District Vocational School Pilot Project. 
This project was undertaken in response to a recognized 
need for a co-ordinated guidance program for Junior High School. 
The project involved the drawing up of a standard 
approach to Career Guidance for three School Board districts 
involved in the Vocational School Project. Detailed planning 
and implementation was to be done within one School Board area. 
II. BACKGROUND AND SIGNIFICANCE OF THE PROJECT 
Organization of this Section 
This section will present a summary of literature and 
opinions on the following points related to the significance of 
this project: 
(a) Concerns leading to initiaTion of the Seal Cove 
Vocational School Projecto 
(b) The importance of Vocational Education in public 
education. 
(c) The importance of _career development programs in 
public education. 
(d) History of the Seal Cove Vocational School Project. 
(e) The objectives of the Seal Cove Vocational School 
Project. 
(f) The history of the career guidance project as an ad-
junct to the Seal Cove Vocational School Project. 
Overview of the Seal Cove Vocational School Project 
2 
Pre-Vocational Projecto For the first time in Newfound-
land, an attempt is being made to integrate pre-vocational 
courses into the regular high school program, providing students 
with practical experience in vocational areas. An additional 
thrust is an attempt to relate the academic curriculum directly 
to the practical experiences of the students. 
Curriculum Plan. Students will make course program 
choices ~n the areas of Academic, Business, and Vocational, with 
each area having a vary~ng amount of stress on both academic and 
pre-vocational courses from grades nin e to eleveno Grade nine 
students will begin the p r o g ram in September 1972, while grades 
nine to eleve n will be pha s e d in over the thr e e year period, 
1972 to 1974 inclusiveo 
Schools Involved. Involved in this npilot pro j e ctTT are 
the school d is t ricts of The Integrated School Board f or Concep tion 
3 
Bay South, The Roman Catholic Consolidated School Board for 
Conception Bay Centre, and one school of The Roman Catholic Con-
solidated School Board for St. John'so The Seal Cove District 
Vocational School will act as the pre-vocational training area, 
as it , is central for all school districts. The Director of Voc-
ational Education for Newfoundland is responsible for the overall 
direction of the project. 
The Dropout Problem 
The Local Dropout Problem. The future prospects for 
school dropouts in todayrs society are indeed hopeless. In an 
age of rapid technological development the unskilled labourer is 
finding no place in the labour force. Because he has neither 
professional, clerical or vocational skills he has great difficulty 
in finding employment, either in the province of Newfoundland or 
elsewhere. The present vocational education · policy which requires 
that students spend three years out of school before qualifying 
for allowances from the Government of Canada and which gives pre-
ference to such students must be considered unsatisfactory in 
many ways. Three years of idleness or only part employment 
probably develops undesirable attitudes so debilitating that in 
some cases rehabilitation is_required. 
Local Concern. The problem which initiated interest in 
a pre-vocational program in the Seal Cove area was the dispro-
portion of students who were dropping out before finishing high 
school. 
4 
These SCQOOl districts were greatly disturbed by the 
dropout problem in the schools under their administration. 
These two districts make up the Provincial District of Harbour 
Main and the concern of the School Boards was shared by the 
majority of parents and teachers in the area. 
Local Dropout Statistics. An unpublished study of pupil 
records by the Superintendent of the School District of Con-
ception Bay South for both educational districts in the area 
shows that the retention rate for the schools in these districts 
is not quite as high as for the province as a whole. Out of 157 
pupils enrolled in grade two in the schools of one district in 
1960-61, only 55 reached grade eleven nine yea~s later and 56 had 
dropped out of school altogether. 1 
Dominion Bureau Statistics. Statistics compiled by the 
Dominion Bureau of Statistics show that for the nine year period 
ending with the school year 1964-65, 43 out of every 100 boys and 
and 41 out of every 100 girls enrolled in grade two in Canada at 
the beginning of the period continued through school to grade 
eleven. 
1 Fred Kirby and Terrence Boone,nBrief to the Provincial 
Government concerning a proposal for Vocational Education at the 
Secondary School Level for the District of Harbour Main.'' 
Submitted to the Minister of Education, the Honourable Fred Rowe, 
January 9, 1970. 
5 
Warren Commission Report. The Royal Commission on 
Education and Youth refers to the seriousness of the dropout 
problem in the province as a whole. After analysing pertinent 
data the report states: nThe above analysis suggests that the 
problem of school dropouts is a very serious one requiring immed-
iate attention of parents and educators throughout the province.n 
The Theoretical Solution 
The Relevance of Education. As Sidney Marland remarks~ 
nnropouts are not created in freshman year in collegeo Their 
aimlessness is usually the product of 12 prior years of non-
career oriented education.n2 This aimlessness, the failure to 
establish goals, the failure to motivate, and failure to build 
pride in oneself - are characteristics of schools which Marland 
believes are at the root of the dropout problem. 
Academic Education Irrelevant. The National Advisory 
Council on Vocational Education, in their last report to the 
United States Congress~ stated that nsocial unrest, violence~ 
and the unemployment of youth have their roots in inadequate 
or irrelevant education.n 3 Academic education~ aimed at prepar-
2Sidney P. Marland, 11Marland 1 s Philosophy of 'Preventive 
Medicine': Will it work?n Nation's Schools, LXXX (December~ 
1971)' p. 38. 
3Ralph C. \venrich, n Is Your Dis·trict Neglecting Most of 
its Students?'1 School Management, ·xv (July, 1971) , p. 27. 
6 
ing students for four year ·colleges and universities, as far 
as they are concerned, has dominated our public education 
system. 
James Rhodes - Outdated Education. This problem is 
brought into sharp focus by James Ao Rhodes, a former Governor 
of Ohio, who refers to this in his book, Alternative to a Decad-
ent Society: "The chief contributer to the decadent society is 
our out-dated educational system, which refuses to recognize 
the basic problems of society; yet it is this system which holds 
our only hope for the future 0 "L~ Also, he states that 11 it refuses 
to be responsible for the job preparation of the youth of 
America. 115 
Making Education Relevant 
Purpose of Educationo The central purpose of education 
according to Arthur Hardwick is nto prepare the young to accept 
the reali.ty of constructive pathways to adulthood, and to help 
them engage these pathways successfully.n 6 Also it is important 
to assist them in nfinding personal relevance in the life options 
available to themo 117 These, he says, are not being effectively 
4wenrich, p. 27. 
5 Ibid. 
6 Arthur Lee Hardwick, 11 Caree r Education - A t'-1ode l for 
Implementation 11 , Business Educa t ion Fo rum , X"A'V (May 1971), p. 3. 
7 Ibid. 
accomplished for large numbers of youth in the school systems 
of our nation. The day in which academic preparation needed 
to be the sole end product of the school system has long ago 
passed; yet schools are still operating on that basis, with 
learning for the world of work occurring on a fragmented basis. 
Specific Forms of Education 
Vocational Training Program. Wenrich stresses the idea 
that a good vocational program in which a young man or young 
woman can find success is probably the best preparation for 
further study as well as preparation for employment. 8 
Sidney Marland, Commissioner of Education in Texas, in 
a speech to school principals indicated his concern for the 
7 
nation's young people and their opportunity to prepare realisti-
cally for today's world of work. He asked: 
Shall we persevere in the traditional practices that 
are obviously NOT properly equipping fully half or more 
of our young people OR shall we immediately undertake 
the reformation of our entire secondary education in 
order to position it properly for maximum contribution 
to our individual and national life?9 
Career Plannin&. Wenrich says that career planning and 
career development should permeate the whole educational system. 
He considers preparation for the world of work a part of every-
one's education which should especially be made available on the 
8Wenrich, p. 29. 
9Marland, p. 3. 
8 
elementary and junior high_ school levels. In his opinion, 
more effort should be made during the junior high school years 
to help young people assess their interests and abilities in 
relation to occupations and do more deliberate career planning. 10 
According to some educators, school programs, in order 
to become relevant, must be restructured. From recent liter-
ature it is evident how educators feel about public e.ducation. 
They say it should be focused to an extent around the theme 
of career development. Recognizing this fact, the United States 
Office of Education has selected career education as a major 
program priorityo Their suggested' program for junior high 
students includes the following objectives: 
(a) To provide experiences for students to assist them 
in evaluating their interests, abilities, values 
and needs as they relate to occupational roles. 
(b) To provide students with opportuni~ies for 
further and more detailed exploration of selected 
occupational clusters, leading to the tentative 
selection of a particular cluster for in depth 
exploration at the ninth grade level. 
(c) To improve the performance of students in basic 
subject areas by making the subject matter more 
meaningful and relevant through unifying and 
10Wenrich, pp. 27-28. 
9 
focusing it around a career devel~pment theme. 11 
The Vocational School Pilot Project 
The School Board Brief. The School Boards in the Seal 
Cove Area of Newfoundland, in an attempt to attend to the local 
dropout situation, presented a brief to the Minister of Educ-
ation, regarding a proposed npilot Projectn which would inte-
grate pre-vocational courses into the regular high school pro-
gram.12 
Critique of present curriculum. This brief noted the 
following points regarding the school curriculum: (l) The 
current high school curriculum offered only two courses, a matri-
culation course and a general course, both of which were academic 
in nature; and (2) ~ there was nothing to interest the pupil whose 
aptitudes are not inclined toward academic studies. 
Curriculum in other areas. In the other provinces of 
Canada in every state in the United States and in nearly every 
country in Europe~ a vocational course is provided as an alter-
native for high school pupils whose interests and values are 
less academic in character. 
llHardwick~ p. 4. 
12Kirby and Boone~ Brief on Vocational Edu~ation, (1970) 
Conclusion of school boards. It was the opinion of 
the School Boards that if dropout rates were to be reduced, 
the example of other provinces should be followed. 
Pilot Project Proposal 
lO 
Extension of Vocational School. The brief had the 
following proposals: first, the two boards requested that the 
District Vocational School be extended to provide the variety 
of courses necessary to meet the needs of vocational minded 
students. The second was that the extension should include 
classrooms equipped for a variety of courses, for example in 
agriculture, and for those courses for female students. The 
third was that the services of the school be made available a 
number of periods a week to those high school students who . 
wished to take advantage of them. Students doing vocational 
courses would spend a definite number of periods each week in 
the vocational school and the remainder of their school time 
in related studies in their present grade schools. The brief 
concluded by saying that if the experiment succeeded in Seal 
Cove, vocational education could be introduced to other areas 
of the province as well. 
The Planning Committee. The proposals outlined were 
accepted. A planning committee was set up for their implement-
ation. This committee consisted of the Director of Vocational 
ll 
Education and representat~ves of the school districts involved. 
The Assistant Director of Curriculum from the Department of 
Education and the consultant in Curriculum from the Division 
of Vocational Education were also members. It is worthy of 
note that a guidance representative from the Department of 
Education was not included at the planning level. 
Objectives of the Vocational School Pilot Project 
General. At the present state of development, the over-
all objectives of the Vocational School program are to provide 
a curriculum for secondary school students, as broad as the 
means and the size of the schools involved will allow. 
While one cannot hope to meet fully the needs of all 
students, the new program should provide courses that will 
interest a much higher proportion of students than the present 
program. 
The committee sees the Pilot Project as an attempt to 
investigate the possibilities of providing a broader curriculum 
for high school students in the project area. This is se e n to 
involve: 
(1) the addition of new courses to the high school 
curriculum, and 
(2) the modification of pre sent courses. 
Pre-vocat i onal Courses. These cours e s are not pre -
12 
employment courses. They will be pre-vocational courses~ 
intended to prepare students to enter vocational and technical 
courses upon graduation from high school. The courses will 
serve as well to develop students' avocational interests. 
Also, it is important to note that certain courses will provide 
a good background for some University programs. 
Specific Objectives. The aims in introducing these 
courses will be fourfold: 
1. To provide for students experience with basic skills 
used in industry. 
2. To give pupils insight into various occupations and 
into their own abilities so that they will be able to 
make a wise choice on their future careers. 
3. To give greater relevance to the academic content of 
the curriculum. 
4. To improve the retention rate in high schools_l3 
Career Planning in the Vocational School Pilot Project 
Guidance Committee. Since guidance was considered a 
key factor in a project such as this a guidance committee was 
established . Counsellors from each area and a representative 
from the Seal Cove Vocational School made up the committee. 
13Kirby and Boone~ Brief on Vocational Education~ (19 70) 
Again there was no representative or guidance consultant 
from the Department of Vocational Education. 
13 
The committee saw the need for the provision of guid-
ance personnel who would advise students on courses best suited 
to their interests, aptitudes, and abilitieso 
Recommendations for Career Planning. This committee, 
therefore, recommended that a co-ordinated vocational guidance 
program be established, embodying a standard approach for the 
school districts and the vocational school involved. Deviation 
from the general plan was to be permitted to accommodate the 
differences between the districts. Detailed planning and imple-
mentation was to be the responsibility of the districts. 
Overall General Thrust of Career Planning. The program 
was not to be aimed at career decision-making as such, but at 
providing all students with an opportunity to become exposed 
to as many different kinds of jobs and careers as possible, 
either directly or indirectly, over a three-year period. Also 
it was hoped that the students would gain the necessary exper-
iences and understanding that would not only help them make 
proper course choices, but also a more accurate decision con-
cerning their vocational goalso 
l4 
III. ORGANIZATION OF THE REMAINDER OF THIS REPORT 
The remainder of the report is organized in-to four 
sections. The next section will give a statement of objectives 
of this Vocational Guidance Project. Section III will describe 
the initial plan that was developed and the rationales which 
formed the basis of the plan. Section IV will describe the 
implementation of the project~ discuss its evaluation~ and 
present conclusions about the success of the project. Section 
V will give recommendations which resulted from experience in 
the project .. 
SECTION II 
OBJECTIVES OF THE GUIDANCE PROJECT 
This project was undertaken in response to the recog-
nized need for a co-ordinated guidance program for the three 
school boards and the Vocational School involved in the Seal 
Cove Vocational School Pilot Project. 
A standard approach to career guidance for all three 
areas was to be set up, assuring that all grade eight students 
would be given the same chance to obtain information for 
decision-making about pre-vocational courses. 
Detailed planning and implementation was to be done 
within one school district - Conception Bay Centre. It was 
planned to provide a guidance service such that the students 
would be adequately prepared to obtain maximum benefits from 
their subsequent educational experiences. 
A major focus was to be on a program designed to meet 
the needs of pupils in early adolescence. 
In this program, it was hoped that through org anized 
activities the student would b e made aware of a wide range 
of careers, and that they would see education as a part of the 
preparation for life and work, rather than as separate from ito 
This p r og ram was to prov i d e a ll stud ent s with opportu - · 
l6 
nities for self-understanding and self-acceptance. Each 
student would be given . the opportunity~ i~ so far as this 
would be possible~ to gain an understanding of his abilities, 
aptitudes, and interests as they relate to the world of work. 
In addition he was to be helped to develop decision-making 
skills. 
Through this program it was hoped to contribute to 
the attainment of one of the ultimate aims of education; that 
the student should be able to direct his life in a more know-
ledgeable manner, thus fulfilling his human potential. 
The major goals of the project were as follows: 
(l) To design an overall guidance plan for use by all 
involved school districts and the Harbour Main 
Vocational School District in their implementation 
of the Seal Cove Pilot Vocational School Project. 
(2) To plan and implement the vocational guidance pro-
gram related to the Seal Cove Vocational School 
Pilot Project in the Conception Bay Center school 
district. 
There were three goals to be attained, related to the 
second major goal of the project: 
(a) The development o~ self-understanding by grade 
eight students, as relevant to the decision to be 
made concerning pre-vocational courses. 
(b) The provision of career and educational inform-
ation, again ~elevant to decisions to be made 
concerning pre-vocational courses. 
l7 
(c) The fostering of decision-making skills by students, 
leading to decisions about grade nine courses. 
These decisions were to be made by the students no 
later than April 15, l972. 
The fuller purposes and meanings of these goals will 
be explained in greater detail in the section discussing the 
initial plan. 
SECTION III 
PROJECT PLA~~ING 
THE INITIAL PLAN 
Organization of this Section 
The purpose of this section is to discuss the rationale 
considered in developing the project plan, and to describe in 
detail the purpose of the procedures which were planned. The 
first part of the section will give a discussion of the his-
torical and theoretical aspects of career development. Next, 
a general outline of the plan will be described followed by a 
discussion of the specific procedures which were planned. Fin-
ally, the approach taken to evaluation by this project will be 
outlined. 
I. HISTORICAL PERSPECTIVE ON CAREER DEVELOPMENT 
Determ{nants of Education about Vocations 
One specific area of concern in the preparation of an 
individual to enter into and progre ss in the world of work, 
is the provision of vocational guidance. The responsibility 
to provide adequate guidance to individuals resulted fro m four 
conditions which have be en d epicted by Brewe r (19 42) a s: 
(1) , the incr easing division of labour; (2) , the growth of 
technology ; (3), the s pread of democra~y; and (4), t he ext en-
sian of vocational education. 1 
Conditions l and 2 provide for what Katz terms the 
content of vocational guidance. In other words, as the div-
ision of labor continues and technology gains in momentum, 
the world of work becomes increasingly more complex, more 
specific, and less discernible. 2 Thus, he suggests, that 
methodologies need to be developed to provide individuals with 
information concerning the world of work so that they may make 
realistic decisions concerning their future. 
19 
Condition 3, according to Katz, provides the objectives 
of the vocational guidance process. Its theology rests in the 
humanitarian aspects of life and suggests societal responsi-
bility to improve man 1 s condi·tion through formal guidance pro-
cess. 3 Finally; since the addition of Vocational Education to 
school curricula carries a requirement for student decision, 
vocational guidance becomes a necessity. 
·The content, purpose and setting of this educational 
process, therefore, is by no means static. The nature of vocat-
ional guidanc~ depends upon the conditions affecting our chang-
ing society, the needs of individuals experiencing the changes, 
1Ayre 1 s G. D 1 Costa. A First Report - 11 The Career 
Development of Dental Health Professionals ,n The Ohio State 
University, June, 1970, pp. 18-46, citing John M. Brewe r, History 
of Vocational Guidanc e (Ne w York: Harpe r, 194-2). 
2
nrcos ta , p .. 19. 
3D 1 Costa, p . 1 9 .. 
20 
and the degree of commitment by the educational system to 
provide this function. 
Theories of Career Development 
The acceptance of the responsibility to provide adequa~e 
preparation for the individual to enter the world of work has 
been demonstrated in the development of several theories to 
explain the career decision-making process. 
The following are some recognized theoretical view-
points which have been examined in a number of research reports. 
Roeo Roe developed a theory to explain how early child-
hood experiences may influence later vocational behaviours. 
The theory is tied to the development of personality although 
"personality is not an independent variable of occupation in 
any strict sense . Personality at first shapes career behav-
iours leading to a choice, but later in life, the career in 
which the person finds himself impinges on the personalityo" 4 
Roe uses Maslowr·s theory of a hierarchy of needs in formulating 
her hypotheses. 5 
Bardin, Nachman and Segal. Bardin, Nachman and Segal 
4Anne Roe, "Early Determinents of Vocational Choice 0 11 
Journal of Counselling Psychology, IV (1957), pp. 212-217. 
5 samuel H. Osipow, nEarly Determinents of Vocationa]_ 
Choice.n Journal of Counselling Development, (New York: 
Appleton-Century-Crofts, 1968), p. 17. 
developed a vocational the ory which was based on the Psycho-
analytic view of per~onality d e velopment.6 
They hypothesiz e d that all experiences from infancy 
onward are important as factors determining the ultimate 
career choice of the individual. 7 
Holland. Holland developed a theory of vocational 
choice as a theory of personality, classifying individuals on 
the basis of their responses to a scale composed of occup3t-
ional titles. He suggested that one's personality can be 
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characterized by one's adjustment to six occupational environ-
ments.8 
Ginzberg, Ginzberg, Axelard, and Hermao The develop-
mental nature of occupational choice became the center focus 
of the theory constructed by Eli Ginzberg et al (1951) and 
Ginzberg (1952)0 According to Ginzberg, 
The basic elements in the theory which we developed 
were three: occupational choice is a process; the 
process is largely irreversible; compromise is an 
essential aspect of every choiceo Choice is a 
cognitive process that extends over some fifteen 
years, during which the individual matures in his 
perception of many factors the impinge on the choiceo 
The most critical of all the factors is the develop-
ment of a system of values.9 
60sipow, Po 950 
7osipow, PPo 95-lOl. 
8Robert Heppick, uTheories of Vocational Choice and 
Development, n_ Occupationa l Information , (i~ew York : McG r a w Hill~ 
1967) ' pp. 88 - 89 . 
. 
91-Ie rman . J. Peters and 3ames C 0 Hansen , ·rA. Theory o f Vo cat -
l.onal Development, ' 1 Vocat iona l Gu ida n c e and Caree r De v e lopmen t 
(New York: The Ma cmil lan Co., 1 9 71), p p . 1 1 2-115 . 
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He states that, ntrue crystallization and speci:fication cannot 
take place until a clarification of goals and values have been 
de nlO rna • 
He discusses the following stages of development: 
1. Period of fantasy choices (before age ll)o 
2. Period of tentative choices (ages ll-17) 
(a) Interest stage- choices expressed as a result of 
interest (ages ll and 12). 
(b) Capacity stage- introducing reality elements such 
as capacity, rewards, preparation, and more 
numerous alternatives (ages 13 and 14) 0 
(c) Value stage- attempting to find a place in 
society; employs syntheses, assessment, and eval-
uation (ages 15 and 16)0 
(d) Transition stage- forced to choose between college 
and work; shifts from subjectiv~ considerations 
to awareness of external reality (age 17). 
3. Period of realistic choices (ages 18 and above)o 
(a) Exploration stage- hesitant to make a definite 
choice; conscious of alternatives. 
~) Crystallization stage- conscious of particular 
interests or aversions leading toward one or away 
from another; synthesis of factors, both external 
and internal. 
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(c) Specification stage- closure, decision finally 
made; willingness to specialize; resistant to 
deflection. 1 l 
The students involved in this project ranged in age 
from twelve through sixteen, although a few were as old as 
twenty. Thus, according to Ginzberg, a wide range of vocat-
ional development could be expected. For most students, how-
ever, decision-making could be expected to focus in the inter-
est and capacity stages. 
Super. In the form of 10 propositions, Super set forth 
what he considered to be a comprehensive theory of vocational 
development.l2 
Some of his more pertinent propositions were as follows: 
1. People differ in their abilities, interests and person-
ali ties. 
2. Development through life stages can be guided partly 
by facilitating the process of maturation of abilities 
and interests and partly by aiding in reality testing 
and in the development of the self-concept. 
3. The process of compromise between individual and social 
factors, between self-concept and reality, is one of 
role-playing, whether the role is played in fantasy, 
in the counselling interview or in real life activities 
llPeters and Hansen, p. 113. 
l2Donald E. Super, TTA Theory of Vocational Development, 11 
American Psychologist VIII (1953) = pp. 185-190. 
such as school classes~ clubs~ part-time work and 
entry jobs. 13 
Subsequen·t elaboration of this theory has tended to 
emphasize the developmental nature of vocational. behaviour 
and has given increased attention to the role of the self-
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concept and the use of role playing. Super formulated develop-
mental stages which are essentially the same as used by Ginz-
berg. He states that~ "the essence of development is pro-
gressive increase and modification of the individualrs behav-
ioural repertoire through growth and learning. This process 
occurs every time and is - marked by sequential stages of in-
creasing competence.TTl4 
Super has stated several factors that need to be con-
sidered as influences on career development. They are: 
i) Aptitudes. 
ii) Intelligence as it affects aspirations and level of 
job desiredo 
iii) Interests as they are expressed manifested or inven-
toried. 
iv) Personality in terms of traits~ social role and per-
ceptual , 
v) Family characteristics as they bear on education, status, 
income~ siblings, religion and closeness. 
13 Ibid. pp. 189-190. 
l4Donald E. Super, ncritical Ninth Grade: Vocational 
Choice or Vocational Exploration,n Personnel and Guidance 
Journal, XXXIX (1960), pp. 106-109. 
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vi) Economic conditions in the society. 
vii) Individual disabilities. 
viii) 
Research conducted by Super and his associates has 
given empirical support to his formulations. Also, his theory 
has stimulated other research which has resulted in favourable 
findings. 
First, Raygor, Crofoot employed several inventories, 
questionnaires, and other techniques to ascertain the relation-
ship between concepts of self and work and their interrelation 
with basic personality needs, finding the expected relation-
ships~16 
Morrison tested Superfs theory with a Q-sort technique 
in which groups of nurse trainees and education majors indicated 
perceptions of themselves and of certain occupational roleso 
Self and chosen occupational role perceptions were more similar 
than were perceptions of self and roles not takeno 17 
A Basic Rationale for Vocational Guidance 
The theories summarized above differ in emphasis, but 
15Peters and Hansen, pp. 115-119. 
16Edward J. First, Allan W. Raygor, and Alan P. Crofoot, 
nBasic Motivation and Concept of Nursing as Chosen Profession,n 
Psychology Journal, LIV, (1962), pp. 85-100. 
17R.L. Morrison, nself-Concept Implementation in Occu-
pational Choices.T1 Journal of Counselling Psychology, IX, 
(1962) ~ pp. 255-260. -
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take into account many of the same factors. They all de a l 
with the abilities and interests of the individual, relating 
them to unconscious personality development; but, they recog-
nize the influence of outside agencies as significant in 
influencing the final outcomes of vocational development. 
The idea of occupational choice as a singular event seems 
foreign to all theories and the idea of development seems 
basic to all. 
The above writers suggest that vocational decision-
making is a part of man's developing self-concept. As a pro-
cess career guidance then cannot be a single event but rather 
must be a series of actions leading to the attainment of one 
or more vocational goals. This process would include explor-
atory experiences the purpose of which, at the age of the 
typical grade eight student would be to: 
a) to begin to understand self, 
b) gain a knowledge of careers and career opportunity, 
c) begin to understand the decis ion-making process. 
IIO SETTING OF THE PROJECT 
The school district of Conception Bay Centre is 
a Roman Catholic School Board with approxima tely ten schools 
under its jurisdiction. The district itself covers a very 
wide area from Holyrood around the h ead of the Bay to 
Conception Harbour. 
Avondale~ approximately forty-five miles from St. 
Johnrs~ is the central location for the high schools in the 
district. Two high schools~ operated by religious orders 
are located there. Roncalli is a central high school with 
about five hundred students and twenty-two teachers. 
Assumption Junior High~ for girls only,has about three hun-
dred students and eight teachers. There are about one hundred 
and thirty-five grade eight students. 
Assumption Junior High has two classes of grade eigh·t 
girls. One class is considered by the teachers to be of 
average to above average in academic ability. The other 
class is considered to be below average to average in academic 
ability. 
Roncalli Central High has three classes of grade eight 
boys. Only a small number of these students_ are considered 
to be of high academic _ability. One class in particular is 
considered to be of below average academic abilityo Another 
is considered to be slightly above average in academic 
ability. 
A large proportion of the students are bussed to the 
27 
two schools. This tends to restrict all student activity to the 
normal school day~ eliminating the possibility of after school 
activities. 
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The area in which the school district is located has 
a varied economic out~ook. The only industry is located 
at Holyrood. Much of the fishing industry has died away 
leaving either seasonal employment~employment away from 
home, or welfare. 
III. THE INITIAL PLAN 
Several career guidance activities were planned to 
accomplish the goals of the project as outlined in an 
earlier section. These activities are described briefly 
below, and their relationship to project goals may be seen 
in Table I. 
Activity Description 
Ideas about Decision-Making Process. This was a group 
guidance activity intended to convey an understanding of 
the role of the process of planning in vocational and educat-
ional development and the factors entering into vocational-
educational decision-making. 
Pre-Interest Testing. The Safran Interest Inventory 
was administered to help students have an objective look at 
their interest patterns, and stimulate them to explore related 
career areas. 
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TABLE I 
RELATIONSHIP OF PLANNED ACTIVITIES TO PROJECT GOALS 
ACTIVITIES GOAL GOAL GOAL 
(Planned) A* B** C*** 
l. Student Orientation X . 
2. Testing X X 
3. Resource Centre X X 
l~. Group Guidance X X X 
(a) ideas about decision-
making X X 
(b) ideas on pre-
vocational courses X 
(c) interpretation of 
tests X X 
5. Orientation Activities X 
6. Speakers X 
7. Films & Filmstrips X X X 
8. Field Trips X 
9. Group Discussions X X 
lO. Tours X 
* Goal A - acquisition of self-understanding. 
** Goal B - acquisition of education and career information. 
*** Goal C - knowledge of career decision-making process. 
A post-interest test was planned for the end of the 
project to gauge the effects of the program in altering 
interest patterns. 
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Group Interviews. This small group activity was in-
tended to reinforce the classroom work of all the grade eights. 
Its purpose was to facilitate discussion about themselves and 
their possible choices of pre-vocational courses. 
Pre-Orientation Activities. This activity was planned 
in order to familiarize the students with the post-secondary 
institutions that they were to visit. 
Overall Tours. It was planned to give students a 
first hand knowledge of programs offered at the post-secondary 
institutions by taking field trips to the various schools. 
Guidance Activities. For a two-week period instructors 
from the College of Trades and Technology, and the Seal Cove 
Vocatiopal School, would explain the pre-vocational_ course 
areas. For the following four or five weeks students would 
view relevant films, initiate vocationally oriented projects 
and take part in group discussions. 
Aptitude Testing. The purpose of this test was explor-
atory. It was to help familiarize the students with their 
different areas of ability. 
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Occupational Resource Center. An occupational resource 
center, conveniently located so as to provide the students 
with a continuous source of information, was to be se-t up in 
each school. This information would pertain to different 
career opportunities available. 
Final Interviews. The objective of a final interview 
was to see all the grade eight students either individually or 
on a small group basis for the second time to help them make 
sound decisions relative to choice of courses for September 
1972, and to clear up any confusion that might still have 
existed relative to the required decisions. 
Overall Review. The planned purpose of an overall 
review was to identify students with special needs relevant to 
their curriculum choice so that action could be taken to meet 
those needs. 
Decisions. In the second week of April each student 
was to decide whether or not he would participate in the Pilot 
Project. He would also decide on a program of studies for 
the coming year. 
Resource Requirements 
Table II summarizes the planned resource requirements. 
Total student time required was forty-nine school periods per 
student. The project planned for two hundred and twenty-five 
STUDENT 
TIME 
ACTIVITIES (periods)* 
1. Teacher 
Orientation 
2. Student · 2 periods 
Orientation (per class) 
T=lO periods 
3 • Parent 
Orientation 
4. Testing·k* 10 periods 
(per class) 
T=SO 
TABLE II 
PLANNED RESOURCE REQUIREMENTS 
COUNSELORS' 
TIME TEACHER 
(Execution) TIME MATERIALS 
1 period 1 period -Guidance Program 
Outline & Sched-
ule 
2 periods 
(per class) -Pilot Project Out-
T=lO periods line 
-Guidance Program 
Schedule 
2~ hours 
5 'periods 5 periods -Interest Tests 
(per class) (per class)- Stud. & Counse-
T=25 T=25 lor Manuals 
- D.A.T. Tests & 
Manuals 
- Individual Pro-
file Sheets 
FACILITIES 
Staff 
Room 
1 class-
room 
School 
Gymnasium 
1 class-
room 
(per period) 
(per class) 
COST 
$550.00 
w 
N 
TABLE II (Continued) 
STUDENT COUNSELORS T 
TIME TIME TEACHER 
ACTIVITIES (periods)* (Execution) TIME MATERIALS FACILITIES COST 
5. Resource -.Free periods -Occ.Info. kits $137.00 
Centre -Lunch & after -Student -Monographs 142.00 
school hours supervision -Texts 97.00 
-some periods 
-Pamphlets 
of prefect 
-Career Infoo 
duty Folders 
-S.R.A.Explor. 
kit 160000 
-Posters 
-D.O.T. 27.00 
- Room 
Files 40.00 
- Cabinets 260.00 
- Caroussel 60.00 
- Stamps 30.00 
6. Group Guid-
ance 
(a) ideas 4 periods 4 periods -Texts -1 class 
about decis- (per class) (per class) -Pamphlets room 
ion-making T=20 T=20 (per class) 
(per period) 
ACTIVITIES 
6. (b) ideas on 
pre-vocational 
courses 
(c) interpret-
ation of tests 
7. Orientation 
Activities 
STUDENT 
TIME 
(Periods) * 
-to occur 
over 3-week 
period 
(10 periods) 
(per student) 
-2 periods 
(per class) 
T=lO 
-to occur 
over a two-
TABLE II (Cont i nued) 
COUNSELORS ' 
TIME 
(Execution) 
(approx. 
6 .- 10 
periods) 
2 periods 
(per class) 
T=lO 
TEACHER 
TIME 
-approx . 
periods 
teacher 
20 
of 
supervision 
week period*** 
-4· periods 
(per class) 
T=20 
8. Field Trips****-3 periods 
· (per class) 
T=lS 
-4 periods 
(per class) 
T=20 
-3 periods 
(per class) 
T=lS 
1 teacher 
(supervision) 
3 periods 
(per class) 
T=lS 
MATERIALS 
- Speakers 
- Films & Film-
strips 
Bulletin board 
displays 
Student man-
uals 
- Individual 
Profile Sheets 
- Picture dis-
plays 
- Films & film-
strips 
FACILITIES 
- Audio -V isua.l 
room as reg-
uired 
bulletin board 
- 1 classroom 
(per speaker) 
(per period) 
- 1 classroom 
(per period) 
(per group) 
- bulletin 
board 
- audio-visual 
room 
- bus 
COST 
$80 . 00 
60 . 00 
(per bus) 
T=S 
TABLE II (Continued) 
STUDENT COUNSELORS' 
TIME TIME TEACHER 
ACTIVITIES (Periods)* (Execution) TIME MATERIALS FACILITIES COST 
9. Group - approx. 5 - approx. - Pamphlets - small room 
Discussions periods 5 periods - Monographs for dis-
(per group) (per group) - Test manuals cuss ions 
T=l55 per- T=l55 
iods 
10. Tours - 1 day - 1 day - 1 day - Student - bus $250.00 
(per class) (per class) (per class) Outline 1 (per 
T=5 days T=5 days T=5 class) 
*1 period = 40 minutes. 
**Doesn't include I.Q. testing and Basic Skills given prior to project beginning in November. 
***Depending on films available. 
****Only one planned to an Experimental Farm. 
lJ.J 
lJl 
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hours of counselor time. In implementation, no estimate was 
made of requirements for time for planning or administration. 
The total planned cost of the project was $1,973.00. 
Schedule 
The planned schedule of activities is shown in 
Figure I. Planning began November 30th, for the activities 
which were planned to begin December 3rd. All activities had 
to be completed by April 15th, the date student decisions were 
to be forwarded to the scheduling committee. 
IV. DETAILED ACTIVITY DESCRIPTION 
The preceding section gave an overview of the activities 
which were planned for this guidance project and related each 
activity to the project goals. Following is a more detailed 
explanation of each activity as it was originally planned. 
Orientation of Pupils 
It was planned to discuss the purpose of the overall 
nPilot Projectrr with the students, since this had not been done 
prior to initiation of the guidance proje~t. They needed to 
be made aware of the purposes of the Vocational School Program, 
and the opportunities it offered. The guidance program and 
the activities it would involve were to be explained to the 
students at this time. 
The most important aspect of the career guidance pro-
PLANNED PROCEDURES 
l. Teacher Orientation 
2_ Student Orientation 
3_ Parent Orientation 
4_ Ideas about Decisior 
~1a1<ing Process 
5_ Pre-Interest Testing 
6 _ Group Inter'.r iews 
7_ Pre-Orientation 
Activities of Post-
Sec~ InstitL1.tions 
8. Ove-rall· Tours 
9_ Guidance Activities 
c~_g_speakers~ pro-
jects~ films~ grou~ 
discs_~ field trips 
lO_ 
ll_ 
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C nter 
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FIGURE 1. PLANNED SCHEDULE OF ACTIVITIES 
gram was that it focused on the student as a decision-maker 
influencing his own future. 
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The importance of involvement in this process is self-
evident. It was necessary too, that students see the rela-
tionship of career development to their other school work and 
to understand that their ability to avail themselves of the 
opportunities of the Vocational School program would depend 
on their achievement at the grade eight level. 
Two school periods were planned for this orientation, 
to occur in classroom size units. This then would have 
involved about ten hours of counselor time. 
Orientation of Parents 
A meeting with parents was planned by the Conception 
Bay Centre School Board to orient them to the Vocational School 
Project. It was planned to orient parents to the career guid-
ance aspects of the project and give them an opportunity to 
meet the guidance personnel at this time. 
The importance of involving parents is obvious and 
needs no justification. The responsibility for the education 
of the students ultimately rests with the parents, and in any 
case, the influence of the home on the motivation of a student 
is likely to be a crucial factor in his success at school. 
Orientation of Teachers 
Sinc e t he success of t he progr am woul d be dependent 
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upon securing the cooperation of the faculty, it was consid-
ered imperative that there be agreement with program goals, 
understanding of the administrative requirements of the career 
guidance project, and where possible, involvement in the 
actual program. To accomplish this, a teacher orientation 
of two class periods was planned. 
According to Hansen, an effective program of career 
guidance involves the total school staff and if possible members 
f th •t 19 o e communl y. The school staff certainly is in a posi-
tion either to assure the success of the program or guarantee 
its failure through their daily contacts and influences with 
students. Therefore they needed to be thoroughly informed. 
It was hoped to secure teacher involvement in the 
testing program and in pupil appraisal. Also, teacher cooper-
ation in relinquishing class time was necessary. 
A short presentation by the counselor was planned, to 
be followed by discussion. 
Ideas About the Decision-Making Process 
A four period sequence of group guidance was planned 
to discuss the decision-making process with students. 
The principal idea to be discussed was that overall 
19Lorraine Sundal Hansen, TTPrin~iples, Trends, and 
Concepts of Career Development, 11 Career Guidance Practices in 
School and Community, (Washington, D.C.: National Vocational 
Guidance Association, 1970), p. 20. 
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planning of oneTs education is necessary. In addition, the 
i dea that, generally, the more education one has the easier 
i t is to achieve one 1 s goal, was to be included. Also to be 
s tressed was that the studentTs ambitions, personality, .and 
p ersonal satisfactions, interests, abilities, aptitudes, and 
work experiences, all need to be assessed in order to arrive 
a t sound decisions. 
Vocational guidance depends very much on an analysis 
o f the individual toward whom it is directed. According to 
Walton, without extensive knowledge about himself, the indiv-
i dual will find it impossible to effect the matching of ability, 
i nterests, values and personality, with a career. Self-appraisal, 
t herefore, is a necessity. This analysis involves such things 
a s home background, school progress, work experience, person-
ality, health, interests, aptitudes and achievement. 20 
Smith states that decision-making is a learnable skill 
and as such it may be taught to fairly young individuals. 
Regardless of the age level and the complexities of the decision, 
t he essential tools for effective decision-making are accurate 
understandable information and a plan for using the information. 21 
20Herman J. Peters and James C. Hans en, ''The Scope and 
Function of Vocational Guidance by Lewis E. Walton,n Vocational 
Guidance and Career Development, (New York: The Macmillan Co., 
1 971), pp. 2lJ6-2L~8. 
21 
Edward Do Smith, TTVocational Aspects of Elementary 
School Guidance Programs: Objectives and Activities.n 
Vocational Guidance Quarterly, XVII, (June 1970), p. 278. 
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This information must contain data on external factors 
impinging upon the decision, insights concerning self, and clues 
to the probable utility for the individual of each option avail-
able. Therefore, according to Smith, teaching decision-making 
skills is a matter of nproviding the learner a model for the 
systematic analysis of situational and self-information which, 
when blended, will trigger some course of action.'' 22 
Many desirable careers require long and arduous educ-
ational preparation; and without adequate assistance in decision-
making,young people are obliged to make decisions on an intuitive 
basis. In the long run, intuition is not likely to result in 
decisions which lead to actualization of individual potentials. 
Interest Testing 
The Safran Interest Inventory was to be administered to 
help students form an impression of their interest patterns. This 
test is not designed to fit students into specific job areas, 
but rather is to help the counselor and the student to explore 
the student's interest patterns in economic, technical, outdoor, 
service, humane, artistic and scientific areas. It was hoped to 
alert the students to recognize their interests and the relation-
ships that they have with potential career areas. 
Most theoreticians agree that interests play a vital role 
in career development. According to Smith, nverbal and non-
verbal behaviour manifested by young children are fantasy expres-
22s ·th ml , Po 278 
lJ-2 
sions of work and adult worker role models.n 23 Regardless of 
t he reality level of these expressions~ they must be recognized 
a nd riurtured because from fantasy evolves more realistic educat-
ional and vocational planning. This happens as the student becomes 
more aware of his strengths and weaknesses~ The importance of 
this concept is that fantasy and early tentative expressions of 
career choice are manifestations of interest~ clearly showing the 
i mpor tance of interest, especially at this age. 24 
According to Wenrich, more effort should be made during 
t h e j unior high school years to help young people assess their 
interest and abilities in relation to occupations and to do more 
deliberate career planning_25 
The Pennsylvania Department of Education has set up 
ma ndates to vocational guidance programs in the elementary grades . 
On e o f these is to provide experiences by which students can 
'Tidentify~ understand and interpret the significance of interests, 
capac ities and values as dominant factors in the career process . TT 2 6 
The y feel it is encumbent upon school counselors to capitalize on 
the TTinherent eagerness and curiosity of youth~ TT27 by developing 
sequential experiences which will help the students think about 
s uch areas as interest and consider their relationship to occupations. 
23 smith~ p. 277. 
24smith, p . 277. 
25wenrich, P . 28. 
26smith, P~ 273. 
27smith, p. 273-274. 
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Sharf did a study designed to determine the relative 
importance of interest and ability in making vocational decis-
ions. On the whole, students tended to stress interest rather 
than ability in their educational and vocational decision-
k . 28 rna 1ng. 
The Safran Interest Inventory is published by Nelson 
Co. Ltd., and takes approximately 50 minutes to administer. 
Approximately two class periods of student time were planned 
for this purpose, with about 12 hours of counselor time required 
for actual testing and interpretation for all five grade eight 
classes. 
The Safran is simple to administer, colorful and interest-
ing to the students, comparing favorably in these respects with 
other published interest inventories. Because the purpose was 
simply to create an awareness of interests and their relationships 
to career areas, reliability and validity were ~ot of particular 
concern. 
Two administrations were planned. The first was "to 
stimulate student awareness of their interests. The second 
administration was planned to occur after the various guidance 
activit ies were finished to see if interests had changed. 
Counselling Activity 
Interviews were to be conducted in grnups of four grade 
28Richard Sharf, 'Relative Importance of' Interest and 
Ability in Vocational Decision- laking,'' Journal of Counseling 
Psychology, XVII (Spring, 1970), p. 257-2 62 . 
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eight students. The purpose was to reinforce the classroom 
work by facilitating discussion about themselves and their 
possible choices of pre-vocational courses. Course program 
purposes and objectives were also to be discussed. It was in-
tended as well to give the counselor an opportunity to meet 
with students on a more personal level, leading to better assess-
ment of each individual. 
As Marion Roxborough stated that ncounselling is con-
sidered to be one of the main functions of any career guidance 
program.n 29 According to Roets vocational choice mode, some of 
the goals of counseling are: 
1. To assist the individual to identify and understand 
his needs - psychologica~ and otherwise. 
2. To identify and explore these occupations which appear 
to have the best potential for satisfying these needs 
most important to the individual_30 
Counselling was seen to be a major task of this program. 
It was the counselorts job to make students aware of the opportu-
29Marion Roxborough, nA Parentts View of School Coun-
selling: The Present and the Future,n October, 1970 0 
Nancy Davies, nvocational Guidance -An Educational 
Topsy,n The School Guidance Worker XXVII (November/December, 
1971), p. 18, citing Marion Roxborough, (above). 
30Dean L. Shappell, Lacy G. Hall, ·Randolph B. Tarrier, 
"An Application of Roets Vocational Choice Model,n The School 
Counselor, XIX (September, 197l), p. 47. 
nities available, and counsel individuals and groups as to how 
their abilities and aptitudes were related to the course offer-
ings. 
It was hoped, too, that individual and group coun-
selling would be an effective means of modifying the attitudes 
of the students toward studies and school in general. 
Two class periods were planned for small group coun-
sell ing for each group of four students. This was to be done 
in the counselor 1 s office, consuming about seventy-five hours 
of counselor time. 
Pre-Orientation Activities 
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Since many students miss a great deal on tours because 
they do not know what to look for, it was felt that the students 
should at least be familiar with the various institutions before· 
making the visits which were planned. 
Therefore, three class periods were to be devoted to 
alert ing students to the significant aspects of the tours they 
were to take. This was to involve approximately 15 hours 
of counselor time, utilizing information, films and film strips 
that might be available. At the time of planning, howe ver, a 
survey had not been made to determine the actual availability of 
these items. 
Overall Tours of Post ~ Secondary Institutions 
The main p urp ose pla nne d f or student tour s of po s t-
4-6 
secondary educational instltutions was to give them a first 
hand knowledge of programs available after graduation from high 
school. It was hoped to provide tours to the College of Trades 
and Technology, the Fisheries College, Memorial University and 
the Seal Cove Vocational School, where they would observe the 
overall facility and its programs. In depth observation of 
aspects of these schools was to be avoided at this time. 
This was an at·tempt to provide more direct educational 
information to students. It was hoped to provide the students 
with a meaningful and satisfying experience, through direct 
contact with the schools concerned. As Hansen indicates, an 
experience of this type would: 
l. Encourage a critical appraisal of jobs through direct 
observation of the educational pre-requisites. 
2. Provide students with a feeling of what a job is like 
through direct observation of what must be learned in 
order to be successful. 
3. Establish communication between students and personnel 
of the institution. 31 
The planned tour, as Hoppick says, nprovides· a painless way 
of getting students to absorb information about occupations other 
than the one they currently expect to enter - an important 
objective with students whose ambitions exceed their abilities.n32 
31Hans en , p. 64-. 
32Robert Hoppick, rrPlant Tour, n Occupational Information 
(Ne\.v York: tvlcGraw Hill, 19 6 7) , p. 2 2 7. 
He considers it a situation in which everyone learns, everyone 
enjoys learning, and no pne feels that he has been overworked. 
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During the tours planned for this project, students 
would be encouraged to carefully examine the different job areas 
and especially those specific to the courses they would choose 
for the coming school year. 
At the time of initial planning, it was hoped to have all 
grade eight students visit each post-secondary institution pre-
viously mentioned. Each tour was planned for one-half day, 
involving two days of student time. Eight days of supervisory 
time would have been required. 
As an adjunct to the tours students were to be required 
to complete a project consisting of a written report about the 
trip. For this they would use an outline prepared and given to 
them in advance of the tripo 
Guidance Activities 
Through various types of activities, it was intended that 
the students be given opportunities to acquire exact information 
regarding themselves and the rworld of workr. For a two-week 
period instructors from the College of Trades and Technology, and 
the Seal Cove Vocational School were to visit the different 
classes and explain the pre-vocational course areas. For the 
following weeks the students were to view relevant films , take 
part in group discussions and projectso 
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Tiedeman, while talking about the concept of choosing 
. . 
says that 11 Career development is not all thought 0 •••• Career 
development is the exercise of thought in work activitie~ in 
ways such that action is somewhat guided by thought.n33 
On theoretical grounds, Hoppick states that it seems 
quite possible that nguidance activities may have a great influ-
ence on future career choice. n34 11 Perhaps, 11 says he, nthe 
person who makes the good early choice has the opportunity to 
discover an appropriate occupation early in lifeon 35 To the 
extent that this is true, we might hope to help young people to 
reach wiser decisions earlier in life if we could increase the 
accuracy and the adequacy of the information concerning themselves 
and occupations. In particular, this information should be made 
available during what the theorist Ginzberg has called the 11 Fantasyn 
and the ntentative'1 stages., 3 6 
The following guidance activities were planned. 
Guest Speakers. Instructors from the College of Trades 
and Technology and the Seal Cove Vocational School were to speak 
on the programs offered at these schools. A total of eleven 
33Robert Hoppick, 11 Theorie s of Vocational Choice and 
Development~ n Occupational Information, (New York: McGraw HiJ.l, 
1967), p. 95. 
341-Ioppick, p. 99. 
35J-Iop pick, p . 99. 
36Eli Ginz b e:t,g , nTmvard a Theory of Occupational Cho i ce . 11 
(Peter a nd Ha nsen), p . 10 8 . 
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speakers were planned. Each talk and discussion was to take one 
and one-half periods of student time, a total of sixteen and 
one-half periods. Each speaker was required for a full day. 
Test Interpretation. One class period was planned for 
the interpretation of the Safran Interest Inventory in a large 
group discussion format. This was to require about five 
hours of counselor time. The purpose of this activity was to 
help the students make the best use of the interest test scores 
by explaining how to use the self-interpretation device and sub-
sequently explore occupational fields using these interpretations. 
F-ilms and Filmstrips. As indicated earlier, an inventory 
of available films and filmstrips had not been made at the time 
this project was planned. It was hoped that the post-secondary 
institutions would have some available describing their programs. 
It was also planned to use films if available_ in support of dis-
cussion of vocational decision-making. 
Group Discussions of Tours and Project. In preparation 
for tours, an -outline was to be prepared, giving students an idea 
of what they should think about on the tours. This was to be djs_ 
cussed by the students afterwards. It was also planne d that 
students would do a written report about the tour and the things 
that interested them most, relating this to a care er d e velopment 
theme. General dis cussion in the group s would focus on the tour s, 
and espe cia lly the items on t he outline . 
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The group discussions were to be one period in length 
and of regular classroom size. This would involve five hours 
of counselor time. 
Aptitude Testing 
The Differential Aptitude Test (DAT) was to be used to 
help to determine the students abilities in relationship to the 
ability or aptitude requirements of broad career areas. This 
test was of particular interest to the Division of Vocational 
Education in view of the emphasis placed on multiple aptitude 
testing by Canada Manpower. 
Alex Wesman, an associate director of testing gives a total 
concept of 1 aptitude 1 ., He says it is simply a TT capacity to learn. TT3 7 
The measurement of aptitude then is the assessment of knowledge, 
skill and other characteristics which serve to predict learning 
success. Multiple aptitude batteries such as the D.A.T. are used 
to predict learning in relatively specific areas.38 
The results provided by such a test are not infallible 
but do provide some idea of the extent of the testees various 
abilities., They cannot, however, be used exclusively to make 
decisions about vocational fields suitable for a student. As 
Chauncy says, all they will do is TTpermit the student to compare 
3 7Alex G. Wesman, nWhat Is An Aptitude?TT School Guidance 
Worker VII (March 1952) . 
38wesman , pp . 27-34., 
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his current skills in a particular area with the skills of othe r 
stude.nts like him. n39 This, therefore, adds to his fund of 
knowledge about himself , which was a main purpose in this guid-
ance project. 
The measurement of aptitude, together with previous test 
data, would help to provide a picture of each studentrs ability 
and potential. This is certainly one of the factors involved 
in the choice the student has to make in course selection. 
The D.A.T. manual states that it is usually neither 
p ossible nor advisable to direct pupils into highly specific or 
l imited occupational patterns as early as the eighth or ninth 
grade . 40 Decisions should permit entry of the pupil into broad 
categories such as commercial, special trades, technical or general. 
For most pupils, a decision should be reached at this time as to 
whether or not they will plan for college entrance. 
For a few students, completion of the eighth grade may be 
t he end of their formal general educatione Their next step is to 
s ecure training in some trade which will lead to employment within 
a year or two. For these students, use of suitable tests in the 
eighth grade may be useful to the counselor who. is helping them 
s elect areas which are realistic in the light of their aptitudes. 
39Henry Chaunch, nuse of Tests in Guidance,n School Guid-
a nce Worker, XVII (June, 1964) , p. _29. 
40George K. Bennett, Harold G. Seashore and Alexande r G. 
\vesman, Cha pte r I, HAn Integr a ted Battery of Guidance Tests, tT 
Manua l for t he Differential Aptitude Test ~ (New York : The Psycho-
logical Corp . 1 966), 4th editio n Q 
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The usefulness of the test in this project was question-
able. There was no guarantee that the test could give useful 
prediction data for the situations described above. For example, 
validity coefficients between DoAoT. scores and typing course 
grades of grade eight girls and boys in Tennessee, were found 
to be low (boys .38 and girls .44). 
As far as the students involved were concerned there were 
two possible uses for this test. The first use concerns dropouts, 
and the prediction of their success in specific vocational train-
ing programs, or entry level jobs, probably labor. There is no 
evidence published to indicate the usefulness of the D.AOT. for 
these purposes at a grade eight level. Validation studies for 
this purpose have not been reported and differences in social 
factors between the area and areas in which other validation 
studies have been conducted make the extrapolation of other vali-
dation studies for this purpose very questionableo 
The second use could have been to help high school students 
make very general curriculum decisions, as for example the selec-
tion of pre-vocational courses which in grade nine are only explor-
atory and not career orientedo Again, reported validity studies 
are in areas considerably different culturally from the Seal Cove 
area. A question arising he~e as well is whether a knowledge of 
specific aptitudes is necessary to make very general curricular 
decisions. Further, it is not known whether the D.ApTo, admin-
istered in grades eight, will remain a valid score in grade nine 
assuming validity in grade ~ight. 
It was decided to include the D.A.T. in the initial plan 
despite the above shortcomings. As earlier indicated, the 
Director of Vocational Education was interested in the test 
and was supported by the other counselors involved in the project. 
It was obvious, however, that the test results would have to be 
used very cautiously, if at all, in the guidance of individual 
students. 
Occupational Resource Centre 
The use of occupational information as a part of vocational 
guidance has been emphasized since Parsons, the originator of the 
vocational guidance movement. It seems obvious that up-to-date 
information about occupations is necessary in making vocational 
decisions. 
The literature reveals an abundance of research devoted 
to the importance of single dimensions such as needs, status, 
self-concept, interest and values as basis for vocational choice. 
According to many writers, these factors clearly influence the 
individual's perception of the world ·and his decision-making 
processes. However, as Nelson has pointed out, there is little 
research to show .how students actually use occupational inform-
at ion, how this knm'lledge develops, or what types of information 
are used by students in decision-making. 41 
41Julian L. Biggers: 11 The Use o f Information in Vocational 
Decision-r!aking, 11 Vocational Guidance Quarterly, XIX (l'b.rch l97l), 
P .. 171. 
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According to Webster, in the past, students typically 
have had few opportunities to acquire personally relevant 
information about educational-vocational alternatives. Often 
the information they have obtained has been based on myth and 
stereotype. Lacking good information, students sometimes have 
either delayed setting tentative long-term educational-vocational 
goals, or have made them based on limited contacts such as with 
members of their immediate family, relatives and friendso4-2 
McDaniels has said, nYouth are not too young to choose, only 
too poorly prepared to make choices.n4-3 
The need for occupational information is especially acute 
among students in small rural schools, who generally have less 
exposure to the modern world of work than these in urban centres. 
If the school does not help these students, they are left to 
their own resources. The result is that many are unable to cope 
adequately with problems of educational and occupational choice. 
Slocum say_s that despite the great need for systematic 
information concerning the nature of the world of work, most 
students in small schools do not have an adequate opportunity to 
obtain occupational information. In this regard, evidence from 
42William J., Web s ter and Jack A. Hamilton, noccupational 
Information and the School Curriculum~n Vocational Guida nce 
Quarterly XIX, (Harch 1971). 
4-3charles McD aniels. nYouth: 
Vocationa l Guidance Quar t erly, XVI 
Too Young to Choos e ?n 
(1 g 6 8) ' p • 2 Lj 2 • 
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recent studies indicates that very few students acknowledge 
that their plans have been influenced to an appreciable extent by 
4-4-their contacts with school personnel. This indicates that 
school counselors are not now adequately coping with the responsi-
bility ofassisting youth in making educational and occupational 
decisions. 
To meet the needs of the students involved in this project 
it was decided to set up a resource center with the materials 
available to all students. Career information through a variety 
or reading materials would provide a basis for exploration and 
perhaps help to broaden interests. 
It was planned to have students write as many places as 
possible for information on careers. Some had already done so 
prior to the beginning of the project. Also~ it was decided to 
buy a Career Exploration Kit, career .pamphlets, monographs, texts,-
and other types of occupational information commercially available. 
It was hoped to have a room available which could be set 
up as a Resource ~entero Using student prefects as supervisors~ 
it was planned to make this resource center available to stu-
dents during most of the school day. 
Overall Review 
The planned purpose of an overall review was to identify 
4-Lf-walter L. Slocum and Ella Hilverda, T!Vocationc:.l Guidance 
Through the Curriculum in a Small Rural School System,TI 
Vocational Guidance Quarterly, XIX (September 1970), Pn 66. 
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students with special needs relevant to their curriculum choice 
so that action could be taken to meet these needs. Some of the 
anticipated special cases were special education students, 
students with potential for the matriculationprogram, failing 
students with average ability and students evidencing concern 
about their choiceo 
It was planned to construct a profile to identify these 
students in sufficient time to permit the necessary steps to be 
taken to meet their needs. Some activities anticipated for this 
were individual counselling, appraisal activity, and case studies. 
It was impossible to estimate the numbers of students who 
would be involved in this activity; but a fairly large proportion 
of students was anticipated. 
Once this activity was completed, decisionswould be 
solicited from the students about their curriculum choice for 
the coming year. 
V. RESOURCES AVAILABLE FOR THE PROJECT 
At the time the project was initiated the following re-
sources were available to the guidance personnel responsible 
for its implementation. 
Money. A $1,500 salary bonus was made available to the 
School District of Conception Bay Center by the Division of 
Vocational Education for career guidance in conjunction with the 
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Vocational School Pilot Project. A salary allotment, intended 
for a guidance specialist, was not used since the writer, a 
graduate student in the Department of Educational Psychology 
of Hemorial University, undertook this responsibility without 
remuneration. 
Time. At the beginning of the project, the following 
time for personnel was known to be available for the period 
from December lst to April 15th. The Guidance Supervisor was 
prepared to be available as required, providing it was consist-
ent with other responsibilities. The Guidance Specialist had 
thirty-four school days for actual work with students. This 
was not intended to include planning and administration time. 
Facilities. Physical facilities were very limited. The 
Guidance Counselor's office was the only room space available. 
This had to be used for all guidance activities, except those 
conducted in classrooms available because of pre-empted class 
time. 
Materials. There were no guidance materials on hand. 
All materials required had to be ordered. This sclDol district 
had had no guidance program in previous years. 
Teachers. No teacher time was committed by the super-
intendent at the beginning of the project. However, it was 
hoped that from time to t~ne teacher time would be made available. 
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Speakers. At the beginning of the project the Seal 
Cove Vocational School committed instructors to be available 
for a three week period. · It was understood that each of those 
instructors would be available for two class periods dur~ng 
that time. 
Graduate Students. At the initiation of the project, 
it was known that graduate students would be available to con-
duct individual testing and .to conduct guidance activities in 
conjunction with their counselling practices. If properly 
scheduled, approximately one hundred hours of time was avail-
able. 
VI. GENERAL SUPERVISORY ARRANGEMENTS 
On October 12, 1971, counselors representing the three 
involved school districts met with the Department of Educational 
Psychology, Guidance and Counselling, of Memorial University. 
At that meeting, they requested the assistance of the depart-
ment in conducting guidance activities related to the Pilot 
• ·C 
Vocational School Project.45 
A meeting was held with the Planning Committee of the 
Pilot Project outlining possible involvement of graduate students 
45Minutes, Meeting of the Department of Educational 
Psychology, Guidance and Counselling, Memoria l University of 
Newfoundland, St. John 1 s, Newfoundland, 12 October 19 71. 
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from Memorial University. The following g uidel i n e s we re ex-
plained regarding this involvement. 
Involvement had to be of: 
(a) Educational benefit to students 
(b) Adequate supervisory arrangements had to be arranged. 46 
A meeting was held with the Superintendent, Conception 
Bay Center, outlining the proposed involvement in that school 
district. The following supervisory arrangeme nt was agreed upon: 
(a) The writer would assume primary responsibility f or 
planning and implementing the career guidance p r o gram 
for the School Board of Conception Bay Center. 
(b) The Board Guidance Supervisor would immediately sup e r-
vise the activities of the writer. It was understood 
at that time that the Board Guidance Supervisor would 
be responsible for co-ordination with other members of 
the administration and faculty. The writer would not 
be directly involved in this activity. 
(c) The University advisor of the writer would be responsible 
for approving the technical aspects of the project, but 
would not intervene in administrative matters. The 
Board Superintendent could overrule the advisor whe n 
the policy of the Board wa s con c erned. 47 
46Minutes Meetina of Voca tional Education Committee , 
' 0 4 November, 1971. 
47Le tte r to Keith Dicks from Hubert Furey, 25 November, 
1971 ; l e t ter t o William Spain from Keith Dicks 15 De cemb e r, 1 97 1 . 
VII. DELIMITING FACTORS 
The following were considerations which had a bearing 
on the implementation of the project. They were particularly 
concerned with the guidelines and regulations which had to be 
followedo 
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Decision Date. The planning committee of the Vocational 
School Pilot Project set 15 April as the date upon which the 
Guidance Committee would submit the decisions of the students 
regarding the selection of pre-vocational courses for the 
following year. 
This date was set to accommodate the requirements of 
the scheduling committee. 
Student Non-Availability. During a period of about 
five weeks students would not be available because of exam or 
vacation time. 
·student Availability. Students could only be available 
with the permission of teachers and principals involved. At 
the initiation of the program the principals had not _yet been 
approached about the availability of student time. 
Facilitieso As previously noted, only one room was avail-
able for guidance purposes. This had to be sufficient for all 
requirements of the program. This same room had to be available 
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for all other guidance purposes as well. It is sufficient 
to note that this room was in a school with grades seven to 
eleven, involving about seven hundred students. 
VIII. APPROACH TO PROJECT EVALUATION 
The purpose of evaluation in this project was to provide 
the basis for making decisions about project activities, with 
a view toward maximizing attainment of project goals. The degree 
to which goals had been accomplished was the information songht 
by evaluation. There was to be no attempt to relate goal attain-
ment to specific project activities, or even to attribute attain-
ment of goals to the overall project activity. This view of 
evaluation is currently expressed by Guba and Stufflebeam, Stake 
and other experts prominent in the field of educational evalu-
ation.48 
Evaluation of a project like this is not an easy task, 
especially when, as in this case, many significant changes are 
made in the project as originally planned. A decision often 
depends on a subjective weighing of data available, and is sub-
ject to the attitudes and values of the decision-maker. 
48Guba, Egon G. and Daniel Stufflebeam , Evaluation: The 
Process of Stimulating , Aiding and Abetting Insightful Action, 
an address delivered at the Second National Symposium for Pro-
fessors of Educational Research, Boulder, Colorada, 21 November, 
1968. 
Stake, Robert E. 11 The Counterman of Educational Eval-
uation,n The Teachers College Record (Vol. 68, No. 7, April 
196 7) ' pp. 523-540. 
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Many factors should be considered ~n deciding upon 
techniques of evaluation. Of great importance are scientific 
characteristics such as reliability and validity; but, fre-
quently, sacrifices in these areas must be made to satisfy 
prudential criteria such as relevance, economy, and time. 
These were especially important to this project. The time 
allotted to the project was reduced so drastically that the 
proportion of time allotted for evaluation alone could only 
be very small. · Therefore, several techniques were relied upon 
to provide feedback for the project. 
Anecdotal Comment. Great reliance was placed upon 
spontaneous comment or reaction from persons involved in the 
project. In a sense the impressions formed by counselor about 
students as a result of group and individual interviews fall 
into this category. Reliability and validity were introduced 
into this technique through the use of interview check lists. 
Student Projects. Students were asked to write about. 
their trip to the College of Trades and Technology, and were 
given an outline to guide them in this task. While the primary 
purpose of this activity was guidance oriented, it also served 
as an evaluative vehicle to see if students had learned what 
they should have learned from the tour, and to identify those 
who did not seem to get much from the experience. 
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Quest~onna~res. Quest~onna~res were adm~n~stered 
at the close of the project to gain ~ns~ght ~nto the attain-
ment of the information and decision-making goals of the pro-
ject. Three questionnaires were administered to three groups 
of th~rty students. The questionna~res were to be randomly 
distr~buted to students in four classrooms representat~ve of 
grade e~ght ~n that school distr~ct. Fifteen minutes were 
planned fJr this act~vity. Cop~es of the questionna~res which 
were used are ~ncluded in Appendix I. 
SECTION IV 
PROGRAM IMPLEMENTATION 
I. GENERAL SUMHARY 
The implementation of the program actually began on 
3 December~ 1971~ and continued through 1 April, 1972. Some 
activities related to the program were conducted after this 
date but had no actual bearing on the decisions made by the 
students. A summary of the schedule of actual activities may 
be seen in Figure 2. A comparison of this with the schedule 
of planned activities in Figure 1 in Section III, show several 
significant differences, especially as follows: 
A. Testing 
l. The Differential Aptitude Test did not take place 
until after the actual decision date. 
2. An interpretation of the Differential Aptitude 
Test profiles was not given to students. 
3. Post-Interest testing was cancelled. 
B. Orienta tion Activitie s 
(cance lled) 
C. Guidanc e Activities 
l. The pla nned t ours did not take place . 
Dec, Jan 
ACTUAL PROCEDURES 3 4 6,7 
1. Teacher Orient- ~ 
at ion 
2. Student Orient- ~ 
at ion 
3. Ideas about 
Decision-Making ~ 
Process 
4 . Interest Testing 
5. Group Interviews 
'fJ 
Pre-Orientation 
1/"1 
6, · ~ to Colleges of d Trades & Technol .. ~ ogy only 
7. Guidance Activities ~ 
(a) Tours ~ 
(b) Projects ~ 
0 8. Student use of occu-
pational Res.Cen. 
9. Group Interviews 
l 1 0. Decisions 
1 1, Aptitude Testing 
1 2. Overall Review 
(with senior 
special education 
students only) 
___,_ 
Feb 28,9 Mar 
10-14 17-21 31-4 7-11 14-18 21-25 -3 6-10 13-17 
' . 
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FIGURE 2. ACTUAL SCHEDULE OF ACTIVITIES 
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2. Instructors from the Seal Cove Vocational School 
were not made available. 
3. Films and f~lmstrips were not available. 
D. Overall Review 
l. Actual student decisions changed in that they did 
not decide on a full program of studies for the 
following school year. 
2. Overall individual profiles were not developed. 
E. Decisions 
l. Student decision date was changed. 
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F. Special Education students were involved for appraisal 
and orientation to the vocational school subsequent to 
the decision date. 
Table III gives the actual expenditure of resources for 
the various activities of the project. 
Table IV is a comparison of total resource expenditure 
with total planned expenditure. As can be seen, there are signi-
ficant differences, particularly with respect to student time, 
graduate student time, teacher time and counselor time. 
Earlier it was noted that $1,500 was available for the 
project. These available funds we re supplement e d from the guid-
ance supervisors budget, m~king the incre ased expenditure 
possible. 
TABLE III 
RESOURCE EXPENDITURE 
STUDENT COUNSELORS' 
ACTUAL ACTIVITIES TIME TIME** TEACHER MATERIALS FACILITIES COST 
(oeriods) * (Execution) TIME 
l. Teacher Orientation 1 period l period 1 period -Program Schedule 1 classroom 
and Outline 
20 Student Orientation 1~ periods 1~ periods -Student Outline 1 classroom 
-Program Schedule 
3. Testing'k** 10 periods 10 periods -Interest Tests 1 classroom 
(per class) (per class) -Student & Coun- (per period) 
T=SO T=SO selor Manuals 
-D.A.T. Tests & 
Manuals 
-Indiv. Profile 
Sheets $550.00 
4. Resource Center -mostly lunch -lunch periods -Occ 0 Info Kit 137.00 
& after school -after school hrs. -Monographs 1~2000 
hours -Texts 97000 
-recess periods -Pamphlets Free 
-during school -Career ;nformation 
. hours when was folders II 
convenient -S 0 R,A. Exp, Kit 160.00 
-prefect duty -Posters Free 
-D.O.T, 27.00 
-Guidance Office 
-Files 40.00 
-Cabinets 260.00 
-Caroussel 60.00 
-Stamps 30.00 
O'l 
"-..! 
T = $1,503.00 
TABLE III (Continued) 
STUDENT COUNSELORST 
ACTUAL ACTIVITIES TIME TIME** TEACHER 
(Periods)* (Execution) TIME MATERIALS FACILITIES COST 
s. Group Interviews ~ period ~ period Guidance (per group) (per group) Office 
T=l7 T=l7 
6. Group Guidance 
(a) ideas about 2 periods 2 periods -Texts 1 classroom 
decision-making (per class) (per class) -Pamphlets (per period) 
T=lO T=lO 
(b) interpretation l period ~/ l period -Student l classroom 
of tests (per class) (per class) Manuals (per period) 
T=S T=S -Individual 
Profile 
Sheets 
7. Orientation Activity l period l period Film Audio- Free (per class) (per class) Visual 
(a) to College of T=S T=S Room 
Trades & Technolo~y 
8. Projects 2 hours ~ hour -Student (per student) (per report) Outline 
T=270 hours T=67 hours 
9. Tours 1 day: l day 1 teacher -Student l bus $250.00 
(detailed to College (per class) (per class) (2 days with Time (per day) 
of Trades and Tech- T=S days T=S days 2 classes) (per group) 
nology) T=2 days 
O'l 
OJ 
TABLE III 
STUDENT COUNSELORS' 
ACTUAL ACTIVITIES TIME TIME** 
(Periods)* (Execution) 
10. Senior Special 
Education Class 
(a) Testing 9 periods 9 periods 
(b) Tours 1 day 1 day 
(c) Interviewing ~ period ~ period 
(per student) (per student) 
T=6 T=6 
(d) Group Guidance 
- orientation 1 period l period 
- on decision-
making l~ periods 1~ periods 
- on pre-vocational 
courses 1 period 1 period 
- interpretation 
of Interest Tests 1 period l period 
*l period = 40 minutes 
**Time for planning and administration not included, 
***Does not include I8 Q, & B. Skills done previously in November 
(Continued) 
TEACHER 
TIME MATERIALS 
-Interest, 
D.A.T. & 
I,Q. Tests 
-Student Manuals 
.Student 
Outline 
-Stud. Mans • & . 
Stud. Prof. 
FACILITIES 
l classroom 
1 bus 
Guidance 
Office 
Classroom 
Classroom 
Classroom 
Classroom 
COST 
$50.00 
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TABLE IV 
COMPARISON OF PLANNED & ACTUAL RESOURCE REQUIREMENTS 
Student 
Time·;: 
Counselors' Time 
in Implement-
ation·.x.··k 
Teachers' 
Time Speakers 
Planned 4-9 periods T=225 20 periods 10 speakers 
Actual 
(per class) (per class) T=l day 
T=lOO per speaker 
28 periods T=l45 10 periods Cancelled 
(per class) T=lO 
T=l40 
*Does not include time spent in Res.Center and small group interviewing. 
**Time required for implementation of classroom activity. 
***Some materials were purchased out of regular guidance bonus. 
Money*** 
$1,973.00 
$1,803.00 
Graduate 
Students' 
Time 
140 hours 
Cancelled 
TABLE V 
RECURRING AND NON-RECURRING 
PROJECT EXPENDITURES 
Establishment Cost 
Planned Expenditure 
Non-Recurring 
Recurring 
$1,973.00 
1,383.00 
590.00 
Table V shows the amount required to run the present 
program for 5 classrooms -approximately 134 students, after 
initial outlay for non-consumable items. 
This does not take account of recommended changes in 
program. For example, there may be changes in the numbers of 
tours and in testing, entailing increases or decreases in the 
recurring cost of the programa 
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TABLE VI 
EVALUATION OF POTENTIAL SPECIAL EDUCATION STUDENTS 
Spec. Ed. 
Stud. Time 
T = (24 periods) 
Counselors 
Time Teacher 
T= (l6 periods) T=(9 periods) 
Money 
$50.00 
approx. 
Table VI gives the resource expendiLures for the un-
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planned activities involving special educaLion students in the 
project. 
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TABLE VII 
EXPENDITURE OF GUIDANCE SPECIALIST TIME 
Classroom time 145 hours 
Group and Individual 
Interviewing, non-
scheduled 80 hours 
Planning 130 hours 
Admin is tra t ion 90 hours 
Preparation of Report 
-
300 hours 
745 hours 
Table VII gives an approximate breakdown of th~ 
expenditure of time by the guidance specialist in the present 
project. As can be seen, a large portion of the time was 
devoted to the preparation of the report; but, this included 
project evaluation requirements of approximately forty hours. 
Time requirements for a repetition of this project would be 
much smaller. It is likely, however, that implementation of 
the recommendations of this report would result in much 
greater expenditures of counselor time. 
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II. GENERAL PROBLEMS IN PROJECT ADMINISTRATION 
In the preceding section it was noted that the actual 
execution of the career guidance project departed significantly 
from the initial plan described in Section III. It is essential 
to remember that all events having an effect on the program · 
implementation could not be anticipated at the outset of the 
program; but, that decisions had to be taken during the course 
of operations to respond to these unforeseen difficulties, and 
achieve as much of the project goals as was possible_ Certain 
difficulties arose which had very broad effects on the program. 
These are enumerated and described below: 
Planning Time 
The course of events leading to the initiation of the 
project have already been described. Most notable is that only 
about two ~Jeeks of planning time were available before the project 
had to begin. Planning time could not be extended because this 
would have impinged on time for implementing, already inadequate 
because of the late dateo As a consequence, time wasn 1 t avail-
able to hold discussions with interested and concerned school 
personnel, adequately identify and schedule many of the resources 
it was hoped to use, and identify potential problem areas in 
advance. Much of the initial plan, then, was based on inade-
quate information, and involved assumptions which seemed reason-
able at the time although events proved them invalid. 
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Administrative Arrangements 
Staff Relationships. In the opinion of the writer, the 
major problem which affected this project was the relationships 
which existed between the chief administrators and supervisors 
involved in the overall Vocational School Project; particularly 
those in the school district of Conception Bay Centero 
Division of Vocational Education. Earlier it was noted 
that guidance specialists were not included either in the initial 
planning or in the major policy committee of the project. The 
Division of Vocational Education does not have a staff guidance 
specialist, and a person with authority was not appointed to be 
responsible for the co-ordination of the guidance aspects of the 
Vocational School Project. Such a person would have been inval-
uable in co-ordinating field trips and in producing or procuring 
more expensive materials which could have been shared in the 
three districts, as well as bringing the influence of the 
Division of Vocational Education directly to bear on the imple-
mentation of the District Guidance Programso 
District of Conception Bay Center. Communications 
between chief administrators and supervisors of the Conception 
Bay Center district, and its teachers, seemed to be extremely 
poor, particularly in the initial phases of the _guidance program. 
The teacher orientation was planned with the expectation 
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that teachers would have been informed about the Vocational 
School Project and its goals. The orientafion wa~ held in 
December, fully six months after serious planning began on the 
project. The writer found that teachers were completely 
ignorant of the Vocational School Project. 
The overall guidance plan was submitted to the guidance 
supervisor by the writer in accordance with the supervisory 
arrangements which have been previously described. This was 
for the purpose of obtaining the approval, and consequently 
the co-operation of the chief administrators in ~he Board. ~~en 
the school principals were approached for approval to release 
students from class time, the principals expressed ignorance 
of the career guidance project, its relationship to the Vocat-
ional School Project and the requirements that students receive 
released time from class. 
These two examples, among many that· could have been 
selected, are demonstrative of entirely unexpected difficulties 
faced by the writer in undertaking a project in a school system 
which had requested the project, and which was assumed to be 
committed to its goals. As the p~oject continued, many of 
these communication difficulties were overcome, chiefly by per-
mitting the writer dir e ct access to the principals and super-
intende nts; however, the initial problems resulte d in truncation 
of many of the project activities, and as will be seen, this 
had serious conseq u e n ces f o r the outcome of t he p roject. 
Student Time 
There was a problem in getting a sufficie nt amount of 
school time for the necessary guidance activities. It was 
realized that only a minimum number of school periods could 
be made available~ and this only by exempting pupils from 
regular class periodso Again, because of the problem in com-
munications and the general misunderstanding of the goals of 
the project, a difficult problem was made more difficult, and 
only enough student time was made available to accomplish the 
minimum activities required to - complete the project. 
Facilities 
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The lack of adequate facilities has already been noted. 
Only one room was available on a full _ time basis~ and this had 
to serve all guidance purposes except those conducted in class-
rooms made available when class time was pre-empted. This 
difficulty was a serious limiting factor in dealing with students 
on an individual -or small group basiso 
Graduate Student Assistance . 
When the project was initiated, it was planned to use 
graduate students during counselling practicum to conduct ma ny 
activities with the students; however, the School Boa rd ma d e a 
decision not to permit practicum students in the district, elim-
inating this source of manp ower. This meant tha t the writer 
and Guidance Supervisor had to devote more t ime t o the p ro ject . 
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This could have had a bad effect on other a~pects of the 
guidance program in the district, and in any case, activities 
again were curtailed because of the lack of qualified coun-
selors. 
Decision Date 
Initially the date set by the planning committee for 
the Vocational School Project for student decisions was 15 April. 
Of necessity~ student decisions had not only to do with se]_ec-
tion of pre-vocational courses, but with the academic stream 
the student would enter, and an indication of his overall 
academic curriculum for the coming three years. However, the 
planning committee called for these decisions at the end of 
March, changing the date with no lead time. As a result, the 
program of overall review was particularly affected. 
Pre-Vocational Course Development 
The students could not be given adequate information 
regarding the pre-vocational courses or the high school curric-
ulum. The course outlines had not been developed because of 
problems being met by the curriculum committeeo The dates 
originally planned for their completion were exceeded by almost 
two months. This meant that course content could not be dis-
cussed with the students and the instructors scheduled as 
guest speakers would not be available. 
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In order to make a full range of options available 
to the students~ new facilities were required by the high 
schools in Conception Bay Center. During the course of the 
guidance program~ progress was not made toward the provision 
of these facilities, making the availability of some program 
options doubtful. 
III. OVERALL EVALUATION 
In the discussion of activities whic~ will follow, 
there will be considerable evaluative comment. Below are 
comments on the attainment of overall goals as stated in 
Section II. 
Goal #1 
To design an overall guidance plan for use by all 
school districts and the Harbour Main Vocational School 
District in their implementation of the Vocational 
School Project. 
The standard plan for the school districts was developed. 
It was adopted by the planning committee as work2ble in the three 
districts and it was published in a brochure relating facts per-
tinent to the Pilot Project implementation. 
Further~ outlines for various activities were used in 
the other districts as well. as the Dis trict of Conception Bay 
Centero 
Goal #2 
To plan and implement the Vocational Guidance 
program related to the Vocational School Pilot Pro-
ject in the Conception Bay Center school district. 
The planned program seemed to contain the elements 
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necessary for a workable Career Guidance program in Conception 
Bay Center. The actual plan, however, did not get a fair trial. 
Experience indicated that this plan would work well 
providing adequate planning and co-ordination were done before-
hand. Because of the difficulty in obtaining student time, as 
will be described in the following paragraphs on implementation 
of procedures, many activities were seriously effected; however, 
those activities which were conducted as originally planned did 
meet with a good degree of successo 
Goal #2A 
The development of self-understanding by students, 
as relevant to the decision to be made concerning pre-
vocational courses. 
To accomplish this goal, group counselling was done, in 
which the various aspects concerning self, involved in decision-
making were discussed. Interest testing was done, followed by 
interpretation of results. 
Although students n~y not have had in depth exploration 
of self, they were made aware of aspects of self related to 
career development. This seemed to be indicated in responses 
on the questionnaireso However, the majority of students did 
not make much progress in self-understandingo This is a sub-
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j ective impress ion ga ine d · by the counselor in indi\rldua.l and 
group settings. The lack o f adequate group counselling was 
possibly contributive to this finding. 
Some anecdotal comments, however, showe d that students 
were thinking about themselves, their interest and abilities. 
For example: 
nr liked Drafting very much because I find that you 
design things and I like Art 0 '' 
nr liked Clerk Typing. . I would like to work in 
in an office because it gives you an opportunity to 
meet many people.'' 
nr liked to work indoors and with people. 
do this if I become a secretary later on 0 ' ' 
. I can 
"I didn't like the architectural shop because I hate 
geometry and there seemed to be a lot of geometry in 
the COUrSeoTT 
However, when questioned about the ir area of interest 
regarding type of work performed and why they'd enjoy doing that 
work, only a small number of students gave more than a super-
ficial answe r., eleven out of thirty, regarding type of work 
performed, and ten out of thirty, regarding why theywould enjoy 
the worko Two state d the y would rathe r work with peop l e . Two 
stated they would rather work with things. 
Goal # 2B 
The p r ovision o f c aree r and edu c at iona l inf o r m-
ation, a gain relevan t to decis ions to be ma d e concern-
ing pre -vocational c ourses . 
Stu dents receiv ed a basic knowledge about t he p r e -
vo cational courses dur i ng the class orienta·tion period when they 
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were informed about the project. 
The pre-orientation was limited to one film on the 
College of Trades and Technology, which did provide some inform-
ation on the types of courses available there. 
Through the reading of the various materials in the 
resource center, students became aware of many different career 
opportunitieso 
Students seemed to understand the pre-vocational courses 
and what was involved. They appeared also to have acquired a 
basic understanding of job areas, and were able to relate pre-
vocational courses to career areas. This was brought out 
primarily on the student responses to the questionnaires, and 
through a reading of their field trip reports. 
Twenty-seven out of thirty students remembered some of 
the courses one could study at the College of Trades and Tech-
nology. 
Fourteen out of thirty students remembered what courses 
one would have to take in high school in order to be prepared 
for the area that most interested them. 
-Some anecdotal comments also helped to show a certain 
level of information obtainedo For example: 
"I liked drafting best because I like to work with 
the tools the draftsmen used and I think it would get 
me a good job in the future.n 
TTI am not sure if I would lil<:e Electronics. .because 
I think you would need a level head for that course. 
It seemed rather complicated.!! 
"I am interested in Mechanicso 0 0 this helped me see 
the types of machines and tools used by the workers. 0 
working conditions, etc.n 
Goal #2C 
The fostering of decision-making skills by students, 
leading to decisions about grade nine pre-vocational 
courseso These decisions were to be made by the students 
no later than 15 April 1972. 
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Class sessions were held on the aspects involved in the 
career decision-making processo Further discussion took place 
during group guidance activitieso 
The studentrs understanding of the decision-making pro-
cess was generally pooro Although there was some awareness of 
the aspects of the process, ability to use good career decision-
making procedures was poor for the level of development of the 
students. Again, responses to the questionnaires, and interviews 
form the basis for this conclusiono 
Students were interviewed in order to evaluate whether 
or not they remembered any of the factors involved in the career 
decision-making processo An interview checklist (Appendix II) 
was used. 
The results of the interviews are given in Table VIII. 
As can be seen, just better than 50% of those interviewed listed 
the interest and capacity factors which Ginzberg stated are 
important at this age. Students also noted working conditions 
and employment outlook, perhaps reflecting cultural attitudes 
and the present economic situation. They did not attribute much 
84 
·TABLE VIII 
RESULTS OF EVALUATION INTERVIEWS 
Girls Boys Total 
N=10 N=lO N=20 
Interests 6 7 13 
Aptitudes 6 4- 10 
Intelligence 5 6 11 
Personality 3 2 5 
Values l 0 1 
Ambitions l 2 3 
Advantages and Disadvantages 2 0 2 
Working Conditions 9 5 14-
Demands (Physical~ etc.) 2 1 3 
Planning 1 -2 3 
Achievement 2 4- 6 
Needs 2 l 3 
Training 3 3 6 
-
Employment Outlook 7 5 12 
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importance to values, personality, and other more specific 
correlates of job satisfaction. It must be concluded, however, 
that 50% attainment on this checklist does not represent a high 
level of goal achievement for this project. 
Evaluative Summary 
Planning goals for the project were achieved. During the 
implementation many valuable lessons were learned which should be 
of good use to the project in the following years, and to other 
similar projects in the province of Newfoundland. The plan should 
form a basis for use in other Vocational School districts. 
In general, achievement of student goals was marginal, 
and probably not adequate. Evaluation of this aspect of the pro-
ject is based on very tentative data, but this conclusion seems 
justified in view of the overall truncation of the project from 
its original plan. 
IVO DESCRIPTION OF PROJECT ACTIVITIES 
The previous paragraphs have presented an overview of 
the implementation of the project together with a general evalu-
ation of the project and the problems which influenced the project 
outcomes. The succeeding portion of this section will present a 
detailed account of the project activities as they actually 
occurre do 
Orientation of Pupils 
It was planned to discuss the purpose of the overall 
"Pilot Projectn with the studentso The guidance program and 
the activities it would involve were to be explained to the 
students at this time. 
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An outline was drawn up to follow in discussing the pro-
ject with the students. This outline included overall points 
of information concerning the nPilot Project 0 rr The purpose of 
the project was explained. Several important points concerning 
the curriculum were discussed. The guidance program itself was 
discussed and students were made aware of the activities in which 
they would participate. The purposes of the activities were ex-
plained to emphasize the importance of student involvement, 
especially through interest and cooperation. 
The importance of classroom work in relation to the pro-
gram was discussed and student responsibility for curricular decis-
ions was stressed. A detailed copy of the outline used may be 
found in Appendix IIIO 
This was the first time the students were exposed to the 
Vocational School idea. It was presented to them in two class 
periods. During .the first period the total project was discussed. 
During the second the guidance program was discussed. It was a 
lot to present to them in two short periods; however, they did 
get a general idea about the program. They expressed great 
enthusiasm and interest, apparently because something different 
and exciting was about to happen. 
Total counselor.time was ten hours. 
Orientation of Parents 
A meeting was planned to orient the parents to the 
career guidance aspects of the project, and to give them an 
opportunity to meet the guidance personnel. 
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Parents had not, as yet, been informed of the ''Pilot 
Project." It had been planned for the District Superintendent 
to schedule a time to meet and discuss the project with them. 
A meeting could not be scheduled immediately so it was 
decided to inform parents of the pilot project and guidance pro-
gram by lettero A copy of the letter is included in Appendix IV. 
No negative feedback was received in response to the 
letters. While talking to the students it was discovered that 
all parents, except two, were very much in favour of the idea. 
Both of the dissenting parents were opposed to their children 
becoming involved in other than the traditional matriculation 
programo There was no evidence indicating that they, or other 
parents were opposed to the idea of the vocational courses, or 
a career guidance program . 
It should be noted that the Board Superintendent had 
assumed responsibility for parental involvement and that inde-
pendent activity by counselors with parents perforce was limited, 
even for the purpose of evaluation. 
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Orientation of Teachers 
It was considered imperative that the teachers be involved 
where possible in the guidance program. Therefore a teacher 
orientation was planned so as to have the teachers involved from 
the outset. 
A time was set for the counselors to meet with all the 
grade eight teachers. An outline of the guidance program was pre-
pared in advance and distributed to the teachers. A copy of this 
outline is included as Appendix Vo They were told what would be 
happening in the months to come regarding various guidance acti-
vities, ~ounselling and testing. 
was explained. 
The requirement for class time 
The necessity for teamwork was stressed - working with 
the guidance counselor and the pupils to help the pupil choose 
his or her program for next year. They were asked to make grade 
marks and anecdotal records available to the . counselors. Finally, 
the counselors expressed the hope that teacher enthusiasm for 
the project would interest and encourage student involvement. 
It was noticeable that the teache rs were unaware of the 
plans to implement a vocational school proj e ct and so they did 
not see the guidance program in its right context. 
This me eting pointe d out the n e cessity for the School 
Board to have done more Public Relations work concerning the over-
all nPilot Project. 11 It had b e en assume d that the Board had fully 
info rme d t h e tea c h ers in t he s c hools abo u t t he Vocational School 
Pilot Project, so that a discussion of its guidance implications 
would have been appropriateD 
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The teachers had not been informed, however, so the result 
was confusion about the guidance program, and resentment because 
of its implications for the work of the teacherso 
A handbook planned for teachers was not made available 
until March, and the Board took no action to remedy this problem. 
Formal responsibility for informing the teachers about 
the vocational school project was with the School Board. The 
writer could only work informally to give this information to the 
teachers who must be commended for their cooperation throughout 
the rest of the guidance projecto 
Ideas of Decision-Making Process 
Group guidance was planned to discuss the decision-making 
process with students. It was to familiarize them in a general 
way with the various aspects involved in the vocational decision-
making process. 
The outline included in Appendix VI was used by counselors 
for guidance sessions on the decision-making process. Some points 
covered were the following: (1) the neces s ity of overall planning; 
and (2) the studentts ambitions, values, aptitudes, personality, 
interests, abilities, education, and worl( exp e riences as consid-
erations in vocational decision-making. These were presented as 
aspe cts to b e thought about in a rr i v i ng at s o un d c a r eer d ec i s i ons . 
Due to lack of time this outline wa$ discussed in each 
class during only two forty-minute periods. This amount of 
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time was not sufficient to adequately discuss the various aspects 
of career decision-making. Actually, four to five periods would 
be a more realistic estimate of the time requirements for this 
activity. Although the outline received a rather summary treat-
ment, the students were made aware, in a general way, of what 
is involved in the decision-making process. 
Interest Testing 
The main purpose in administering the Safran Interest 
Inventory was to help students form an impression of their 
interest areas. It was further planned that they would learn to 
recognize the relationship of interests to a potential career 
area. 
Prior to the testing period the students were told about 
the Safran Interest Test and its main purpose. The students 
were told ~hat the test was designed to do, and what kind of 
information might be gained from it. Afterwards the students 
were given the results of the test and an information booklet. 
This helped to stimulate the students further as by this time 
they seemed anxious to discover their interest areas. 
Unfortunately, this testing, too, was done much faster 
than was planned, in that enough school time was not made avail-
able. However, it accomplished its main purpose - to get the 
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students to start thinking about their interest and their 
importance. The deficiency in time resulted in perfunctory 
interpretations, though, with a danger that some students mis-
understood the outcome of the tests. 
Through questions and comments made by the students, 
it was later obvious that some of them were having problems in 
interpretation. For others, however, the results were sat{s-
factory . A few students had inconsistent results indicating 
that they had never really thought about their interests and 
did not know whatexactly they were interested in . It was hoped 
that during the group counselling, these students could be helped 
further . 
Originally it had been planned to readminister the Safran 
after the guidance program had run its course to get a gauge of 
the effect the program had on changing studentsT interest patterns . 
This activity was of minor importance and w~s cancelled because 
of the time problem. 
Group Interviews 
Restatement of Purpose. It was planned to interview 
students to reinforce group guidance work. This interview was · 
intended to facilitate discussion about themselves and their 
possible choices of pre-vocational courses. Course program pur-
poses and objectives were also to be discussed. 
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All the grade eights were interviewed in groups of 
four. In most cases the interview lasted about twenty minuteso 
The reaction of the students during the interviews 
was favourable. They showed great interest and enthusiasm and 
asked questions regarding the program and courses. 
The fact that activities up to this point were all tak-
ing place in a hurry was obvious during the interviewso A few 
students did not seem to have really grasped the significance 
of the Vocational School project, or the guidance activities 
which had taken place up to that time. It was unfortunate that 
more time could not have been spent with them. However, individual 
interviews were arranged with some. They came to the office 
either during recess or lunch timeo The students having this 
problem came primarily from the below average stream in the 
school. 
The interviewing helped reinforce the classroom work. 
The students had time to think before coming for the interview 
and were ready to ask questions which came to their minds regard-
ing the classroom work. 
These frequent meetings with different students helped 
the counselors and students to get to know one another within 
a short period of time. A better feeling of rapport was estab-
lished in this way. 
Time was not the only problem here. Spa ce was a problem 
too, in that the guidance counselor's office was ~he only place 
in which group iriterviewing could be done. Since this was being 
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used for other purposes, it was very difficult to have private, 
uninterrupted counselling~ especially as the ~ounselling room 
was also used as the resource center and saw its heaviest use 
during lunch time. 
Pre-orientation Activities 
It was planned to familiarize the students with the 
post-secondary institutions before taking tours to visit thema 
Several group guidance sessions were planned for this purpose. 
These activities did not take place as planned. It 
was discovered that information, films and slides were not 
available to use in the sessionsa There was only one film 
available from the Trades College in St. Johnrs. This was shown 
and it gave students a general idea of what they would see there. 
Bulletin board displays were also to be set ~p. Because 
planning did not get under way until late, the photographer 
responsible did not have the pictures until late March. The 
displays finally provided, related work areas to the courses 
from which the students were to choose. 
Because three of the four tours were cancelled, the 
pre-orientation activities were more important than originally 
planned, as this was the only opportunity for students to famil-
iarize with post-secondary institutions. The difficulty in 
getting materials and student time which led to a de-emphasis 
of the pre-orientation activity no doubt had an adverse effect 
on the outcomes of the project. 
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Overall Tours of Post-Secondary Institutions 
It was planned to take students to the Fisheries College, 
Seal Cove Vocational School, College of Trades and Technology, 
in St. John's, and Memorial University, giving them an overall 
view of each schoolo 
None of the tours were taken as planned. The Fisheries 
College required several months notice to accommodate large 
numbers of visitors. Planning time for this project was not 
sufficient to allow adequate notice. 
The Seal Cove Vocational School building program fell 
behind schedule so that the planned visits there could not take 
place. 
The decision was made not to tour the University because 
of the possibility that students would receive a distorted 
picture of post-secondary education since the other trips were 
impossible. The University is the best known post-secondary 
institution, and it was felt that students would lose little by 
missing the tour. 
A trip was taken to the College of Trades and Technology; 
however, the purpose and extent of the tour were altered consid-
erablyo This will be described in a later sectiono 
Since the tours had been planne d to be the principal 
source of infor mation about post-secondary education, their can-
cellation was unfortunate. Most unfortunate, however, was the 
inability of the writer to obtain student t ime to o ffer a sub-
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stitute in the form of group guidance classes. 
Guidance Activities 
The purpose of the various guidance activities was 
to provide students with information relevant to the curriculum 
choices they were to make, and to help them place this inform-
ation in its proper perspective. The following is a description 
of the various activities as they actually happened. 
Guest Speakers. The Seal Cove Vocational School was to 
provide eleven speakers over a two week period to discuss the 
planned pre-vocational courses with the students. Although 
this had been arranged in advance, the speake_rs were not made 
available. Two problems apparently affected the decision of 
the Seal Cove school to cancel this obligation. First, the 
curriculum planning was behind schedule and second, difficulty 
was being experienced in hiring instructors and the Seal Cove 
school decided it could not provide substitutes. 
Test Interpretation. This group guidance activity was 
planned to help students use the self-interpretation device 
accompanying the Safran Interest Inventory, and to give them 
clues about using the test results as a basis for occupational 
explorationo This activity was held as planned. Student reaction 
was favourable with a subsequent increase in the use of the re-
source center. 
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Films and Filmstrips. The non-avai·labiljty of films 
and filmstrips has been noted. This resulted in a cancellation 
of this activity. More planning time would have permitted an 
inventory avoiding some of this problem; however, photography 
which had been promised by the school photographer of Conception 
Bay South did not arrive until too late to be useful. 
Trip to the Colleg e of Trades and Technology. A trip 
was organized to the College of Trades and Technology in an 
attempt to fill the voids left_ by the cancellation of the other 
tours, the pre-orientation activity and the speakers. The trip 
was a full day in length, with only one classroom going at a 
time. Each group was further divided upon reaching the College 
of Trades and Technology. Teachers assisted counselors in the 
supervision of the students. 
An instructor took the students on a tour of the College. 
A _longer time was spent in the areas pertinent to the types of 
courses that would comprise the pre-vocational curriculum. 
Where it was possible, students visited other a r eas and each 
student was free to visit any area in which he or she was partjc-
ularly interested. 
While visiting each shop or classroom the students talked 
with the instructors and students involved. They were free to 
ask any questions or see any demons trations in which they were 
interes t e d. The instructors and stude nts in mo s t a reas we re very 
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helpful in relating any necessary information concerning the 
courses. 
cents. 
Students received a delicious dinner at a cost of sixty 
Considerable difficulty was experienced in relating the 
purpose of the trip to the personnel of the College of Trades 
and Technology. The tours were arranged through the administrators 
of the Seal Cove Vocational School, and it was discovered that 
the College of Trades administrator had not been informed that 
it was part of the pre-vocational school project. As a result, 
the tour they planned for the $tudents did not really suit the 
planned purposes. They were very anxious to please, however, 
and after discussion with the writer, the tour was replanned to 
more adequately serve the student 1 s needs. One of the best 
changes was to substitute College of Trades and Technology students 
for the instructors who had been used as tour guideso These 
students were found to be very enthusiastic and helpful, and in 
the writerTs opinion, contributed greatly to the success of the 
tour. 
The expense of these tours would be a limiting factor 
in extending them in the future. Although the budget was 
adequate, the cost of bus services indicated that more thought 
should be given in the future to planning large numbers of tours. 
The time and money were well spent because the students 
saw a great deal in one day. Beforehand they were given an 
outline of what to think about, questions they could ask 
themselves and the instructors. This outline is ·included as 
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Appendix VII. Also, when ~hey _returned they were ask~d to 
write about the experiences which interested them mosto This 
was a group experience, the one which they all enjoyed. Every-
one appeared to benefit in some way as was seen in the various 
comments made afterwards on the reports. The reaction to the 
trip itself was favourable. Some of the comments were: 
ni enjoyed the trip because I thought some of these jobs 
they were t a l k ing about were very interesting. tt 
rt I would lil<e to apply there right now 0 n 
nFor some of us, it is the first time we visited here. 
I had a good time. I discovered there were many more jobs 
than I ever knew about.n 
ni never thought too much about jobs or careers--except a 
mechanic or a carpenter. But now Itve seen plenty to think 
about .• P 
nToo bad we just cantt only be interested. Most of these 
IT d never be able to do, I Tm sure. tt 
The students expressed a new awareness of many different 
jobs available. This appeared to make them very anxious to 
know more about themselves and the program in general. Some 
student comment~ indicated that some of them might have acquired 
more realistic ~ttitudes towards jobs and themselves. For 
example : 
ny0u would }1ave to do we·ll in school for that jobon 
nA good bac"Kg round in science is n e eded for that one.n 
nEven to be a me chanic you hav e to do really wellon 
n I think I T c1 r a t her work \v i t h t h i ng;s t han wit h p e op l e 0 n 
"I'd like to work with my hands, but I don't know 
if I'd be able to do that.Tf 
Perhaps some of the st ~dents might have been a little 
more willing to stay in school and work towards a better job, 
and a better life. 
There were no scheduled meetings with the students 
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specifically to discuss t h e trip. However~ events proved that 
this would have been very desirable. Some of t h e group 
discussions previously described were held after t h e trip. The 
trip provided a basis for quite lively and interesting discussion 
in these gro~ps. As well, manystudents sought out the counsellors 
to talk over wh at they had seen. Again, lack of student time did 
not permit the program to capitalize on the momentum provided 
by the tour. 
Aptitude Testing 
The planned purpose for administering the Differential 
Aptitude Test Battery was to provide students a profile of 
abilities relevant to the curriculum choices they were to make. 
This purpose was aban doned although aptitude testing 
did occur. The scheduled time for testing was shifted to occur 
after 15 April 1972, when the students would make their decisions 
about the curriculum. 
Changing testing time in this way naturally meant that 
the original purpose for testing no longer held. At first it 
had been d e cide d not to t es t at all f o r t he f ollowing r eas ons . 
1. The schedule of the school would have been completely 
disrupted for about one week. At the time, this was 
unacceptable to the school administration. 
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2. Adequate time for test interpretation could not be found, 
nor personnel to conduct the individual counselling 
sessions which would probably be required in the case of 
many students. 
3. It was believed that the tests would be of limited use 
in grade eight. As this is at the minimum age for use of 
the test, reliability is lower than at older ages, and 
its ability to predict success in vocational courses in 
high school and college has not been established locally. 
There is some evidence that for grade eight students this 
would be quite low. 
The administrators of the schools asked for testing when . 
encouraged by the Director of the Division of Vocational Education. 
Testing ~as done with the assistance of the teachers who were 
very cooperative, but who also required close supervision. 
One school provided a teacher-coordinator to work with 
the guidance specialist. This arrangement worked extremely well. 
Results were scored, profiled and inserted into the 
studentrs cumulative record. Since they were not used during 
the program, interpretation activity was not absolutely necessary, 
and since exam time was approaching, it was not attempted; however, 
future use of this test should include interpretation at the time 
101 
of testing i f possible to capitalize on student interest. 
Student Use of the Oc cupational Resource Center 
It was planned to have an Occupational Resource ~enter, 
the purpose of which was to provide up-to-date information about 
various occupations. This was to be conveniently located and 
available on a full time basis. 
Due to lack of space it was impossible to set up the 
resource center as planned. The guidance counselorTs office 
had to be usedo Cabinets and racks were made to accommodate 
the various materialso Various kinds of materials were displayed, 
including kits of information, texts, monographs, pa~phlets and 
folders. 
The students were given the opportunity to write for 
materials themselves. A list of addresses and places where they 
could obtain information was put on the bulletin boardo If a 
student was interested he could get a form letter from the guid-
ance counselor and send away for the materialo In this way a 
lot of material was made available to the studentso It encouraged 
them to read more and look through the various careers available. 
A copy of the form letter is include d as Appendix VIIIO 
Many prof essional organizations responde d to the demands 
of the students. Busine ss f ·irms and indus trial organizations 
responde d almost imme diately. App renticeship br anch e s of some 
provincia l d epartments of l a b our sent s hort brochure s on apprentice-
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able trades. The guidance center in Toronto provided some 
interesting texts. However, it was found t~at very few organi-
zations are systematically preparing material covering. the 
vocational aspects of their business in ways that would ~ppeal 
to students at this level. One result of this was that some 
students experienced difficulty in reading this information. 
Unfortunately, the office could only be made available 
during lunch time and after school. When students could go, a 
large number were always present. The students signed out 
materials for overnight or a few days. This was done mainly 
because there wasnot room or time for them to stay in the office 
and read. 
Following are some comments made by students who used 
the resource center: 
ni think everyone in high school should spend time doing 
this. It will help them see what they can get out of 
life.n 
"I've read about things in these texts, things I never 
realized about myself and other people.'' 
rr I find it strange when they say that in order to get 
along with people and understand them, I have to know 
myself." 
rrThis program (meaning the tours and classroom work) has 
helped me see some possibilities I have never ever 
dreamed of.n 
"Why do they stress planning so much? Guess it's better 
than rushing into things .• " 
"Some of this information really tells you everything 
about a career. It even makes some of them sound exciting .. '' 
Overall Review 
The purpose of the overall review was to identify 
students with special problems requiring advice. 
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By the time scheduled for the overall review, it was 
hoped to have had enough information on each student such that 
he could discuss his abilities, achievements and interests with 
the guidance counselor. 
The overall review did not take place as planned. First, 
as has been noted, much of the data '-vhich had been planned was 
not available, and counselor contact had been limited, thus 
rendering the identification of sp~cial problems more difficult~ 
Second, the date for student decisions was suddenly and unexpect-
edly advanced so that the time allotted for the overall review 
was losto 
Three different problems arose which highlight the 
importance of a review activity and speak to its necessity as 
part of a career guidance program. 
l. At mid-year it was apparent that a significant pro-
portion of grade eight students were failing. If they 
did fail, they would not have been eligible to attend 
pre-vocational courses. It was important that some 
action be taken to help these students. The guidance 
program identified the problem, and caul~ have identi-
fied the students involved and helped to provide solu-
tions if there had been a response from the school. 
One thing is certaino Students who knew they would 
fail lost motivation for the rest of the career guid-
ance program. 
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2. After student decisions were submitted to the superintendent 
there was considerable consternation when it was discov-
ered that all but two students had decided to include 
pre-vocational courses in their high school programso 
The principals were particularly concerned about potential 
matriculation students who possibly should have emphasized 
academic subjects in their selection. They were also 
concerned that the physical plant was not prepared so 
that a more diverse schedule could be accommodated. 
Several points can be made concerning this problemo 
First!) pre-vocational courses were being planned for matric-
ulation students. If the School Board had wished to 
restrict matriculation student choices to academic sub-
jects!) this policy should have been enunciated at the 
outset of the programo Minutes · of the planning committee 
imply agreement by the Conception Bay Center Board for 
matriculation students to take pre-vocational courses 
and so the guidance program was planned according ly. In 
fact, an early prediction was that a majority of students 
would s e l e ct pre -vocational cou rses. Second, if ma tric-
ulation students were to b e r e stricted to academic sub-
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jects, a selection procedure was necessary and should have 
been developed; further, the guidance· of these students 
should have emphasized their restricted educational opportu-
nities. 
This particular problem serves to further illustrate the 
difficulties in planning and co~munication suffered not only 
by the career guidance project, but by the vocational school 
project as a whole. 
3. It had been announced that an effort would be made by the 
vocational school to accommodate special education students; 
however, no steps had been taken for their identification in 
the Conception Bay Center District. This was a function antic-
ipated in planning the overall review and could have been 
done had sufficient time been released for this purpose. 
The schools subsequently devoted time to the identification 
of their special education students, but not until it was 
too late to insure their inclusion in the vocational school 
project. 
Some individual counselling did take place before the decision 
date was changed. Selection of students for counselling, 
however, was non-systematic and many of those who could have 
benefited undoubtedly were overlooked. 
Actual decisions made by students concerned only the selec-
tion of pre-vocational courses. They were not yet ready to 
declare their intentions respectin~ the stream they would 
C> 
enter. Students made their selections during a small group 
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interview with the counselors. Some students were unable to 
make a decision at that ·time and had to return for individual 
conferences. This possibly indicates that there was a need 
for advance notification of the interview and its purpose, 
and a need to involve parents in some way at this point. 
SECTION V 
RECOMHENDATIONS 
In the preceding section the evaluation concluded 
that the overall guidance plan developed for this project had 
not been given a fair trial. Its deficiencies, noted in its 
failure to achieve two of three of its planned outcomes, could 
probably be corrected resulting in a much more satisfactory 
program. 
Following are recommendations which would assist in 
overcoming the present inadequacies of the program. 
General Recommendations 
1. Meet with the entire school staff at the beginning of 
the school year, to explain the guidance program and 
its objectives and to describe the activities which 
will be undertaken. Discussion of teacher involvement 
should occur at this timeo Every effort should be 
made to enlist the support and cooperation of the pro-
fessional personnel of the Board since the evaluation 
identified this as b e ing one of the major factors con-
tributing to the lack of success of the present pro-
ject. 
2. Set up a guidance commit-tee for the district composed 
of supervisors~ principals~ teachers and counselors to 
determine the guidance. needs of the district~ and to 
assist in the implementation of the career guidance 
program. 
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3. · Parents should be involved in all aspects of the program. 
They should become familiar with the range of educat-
ional opportunities open to their children and should 
be involved in decisions about curriculum selectiono 
4. Plan for the use of necessary materials and facilities 
before the school year begins. Especially important 
are materials such as films and filmstrips~ guest 
speakers~ space for the resource center and materials 
for this resourc~ center. Scheduling of classrooms 
for special events such as testing should be done as 
early as possible in the school ye~r. 
5. Tours should be arranged as early as possible in the 
school year. Counselors responsible for conducting 
tours should coordinate directly with the administrators 
at the tour locationo Particular attention should be 
given to explaining the purpose of the tours~ and 
checking to see if the activities planned will suit 
these purposes. 
6. There should be early concentration on obtaining an 
overall integrated picture of each student involved 
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by developing individual profiles containing test 
results, school grades, teacher reports, personal 
information. This . sho~ld be linked to a comprehensive 
cumulative records system established on a district-
wide basis. 
7. Plan to help those students needing special attention. 
Two groups of importance are those who should place 
greater emphasis on the traditional academic subjects, 
and those students in special education classes who 
could possibly move into a regular general grade nine 
class, e~abling them to attend the Vocational School. 
8. Efforts should be initiated early to identify potential 
failures from the grade eight classes and prompt 
remediation undertaken. 
Recommendations Concerning Staffing 
l. The School Board should plan for and actively seek the 
involvement of students from Memorial University to 
assist in the various guidance activities as part of 
their own educational programs. Student counselors 
doing practicum and field work would be particularly 
useful in conducting group guidance, individual and 
small group counse~ling , and individual and group test-
ing. Student teachers could be us e d as student aids to 
assist in group testing and on field trips or tours. 
2. The Division of Vocational Education shou ld cons ider 
the appointment of a guidanc e specialist to their 
staff. This p e rson could help new vocational school 
projects develop their guidance program, could develop 
and disseminate materials common to several programs, 
develop and coordinate standardized tours for guidance 
programs and other activities such as this. This 
person would give direction to the implementation of 
career education in the province. It is believed 
that significant savings in time and money could be 
realized. 
Recommendations Concerning Testing 
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l. Differential Aptitude Test scores administered during 
the school year 1971-1972 should not be used for the 
guidance of students unless very cautiously and con-
servatively interpre ted. The data _collected through 
Differential Aptitude Test administration should be 
the subject of a long-term follow up validation study 
initiated in the school year 1972-1973. The purpose 
of the valida tion study would be to establish the use-
fulness of the test in the vocational guida nce of the 
students in the district. Such a study should be 
generalizable to othe r areas in Newfoundland. 
2. More attention should be given to the individua l inter-
pr e tation of i nterest t es t scoFes . Many students require 
more time than can reasonably be given to group guid-
ance, or experience individual difficulties, which 
require personal attention. 
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3. The testing program should be reviewed in its entirety 
to eliminate redundant procedures, tests not serving a 
well defined purpose and tests with questionable valid-
ity. A particular target of this review should be 
the Differential Aptitude Test and the Canadian Test of 
Basic Skills. 
Recommendations for Program Change 
1. Guidance activities should start in grade seven. In 
particular, the development of the student profile 
would provide benefits in identifying students with 
special problems early enough to plan for remediation 
in grade eighto In addition, most experts in vocational 
guidance recommend long term programs beginning no later 
than the start of Junior High School. Finally, a two 
year program would permit a more leisurely pace with 
benefits to all involved. 
2 0 Consideration should be given to integrating aspe cts 
of the vocational guidance program into regular academic 
subj e cts. Reports of tours, and r e ading in guidance 
literature could be part of Engli.sh course work. 
Studies of occupations could become part of Social 
Studie s. 
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3. Make arrangements for guest speakers early in the 
school year, and plan to have them present talks over 
a fairly extended period of time. Since many of the 
speakers would come from the Seal Cove Vocational 
School, this would ease that school counselorrs 
scheduling problem. 
4. Develop materials, filmstrips and films, outlines of 
courses and other resources which will provide a more 
economical means of giving students wide experience 
in post-secondary educational and vocational opportu-
nities. Apart from the scheduling probl~m, field trips 
or tours are expensive and will be increasingly difficult 
to arrange as more schools are developed in isolated areas. 
5. Students identified as slow ~earners should be given more 
individual attention in the guidance program than students 
of average or above average abilityo 
6 0 The career guidance program should place greater 
emphasis · on the vocational decision-making process. 
Small group discussion periods should be scheduled. 
This aspect of the program should occur over the extended 
period of time which would be available were a grade 
seven and eight program implemented. 
7. The district should consider the inclusion of regularly 
scheduled guidance periods for the purpose of group 
guidance programs~ This would prevent the inter-
ruption of regular class work and would provide a 
good basis for planning the career orientation pro-
gram. 
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APPENDIX I 
EVALUATION QUESTIONNAIRE 
l. List the four pre-vocational courses that you chose to do 
next year. Answer the questions which tell how they do or-
do not benefit you. Make a check mark. 
(i) a) Would this course benefit you in 
having a hobby? Yes No 
----b) Would this course benefit you in 
other school work? Yes No 
----c) Would this course benefit you in 
your future career? Yes No 
---d) Would this course benefit you if you 
go to university? Yes No ___ _ 
(ii) a) Yes No 
------------------b) Yes No 
c) Yes No 
d) Yes No 
(iii) a) Yes No 
------------------~ b) Yes No 
c) Yes No 
d) Yes No 
a) (iv) __________________ _ Yes No 
b) Yes No 
c) Yes No 
d) Yes No 
2. List what you think you will like most about your courses. 
3. If today you had to decide on a particular job, which job 
would you decide on? _____________________________ _ 
a) Why would you decide on this job? Explain briefly: 
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EVALUATION QUESTIONNAIRE 
l. From the eleven pre-vocational courses, which one interested 
you most? 
-----------------------------------------------------------
2. What kind of work is performed? Describe it in a few words. 
3. Why would you enjoy doing that work? 
4. What machines and tools are used by the workers? 
5. Where will you work if you decide on this as your future career? 
6. Why do you think it would be a good occupation for you to enter? 
OR Why do you think it would NOT be a good occupation for you to 
enter? 
7. What kind o£ school woul.d you have to attend to do this type 
of work. 
8. Do you think you would be able to do this type of \vo :!':.'k? 
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EVALUATION QUESTIONNAIRE 
l. Name some of the trade and science courses that are 
presently offered at the College of Trades and Technology. 
2. What area most interested you? Tell why. 
3. What courses would you have to take in high school in 
order to be prepared to go into this area of work? 
4. Do you think your trip to the Trades College was worthwhile? 
If so~ tell why in a few sentenceso 
5. What did you learn as a result of the trip to the College? 
APPENDIX II 
EVALUATION CHECKLIST 
(Involved in Decision-Making) 
10 Interests 
2, Aptitudes 
3. Intelligence 
4-0 Personality . 
5. Values 
6. Ambitions 
7. Advantages and 
Disadvantages 
8. Working Conditions 
(Situation) 
9. Demands (Physical 
and otherwise) 
10. Planning 
ll. Achievement 
12. Needs 
13. Training - (Quali-
fications) 
14, Employment Outlook 
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APPENDIX III 
OVERALL POINTS OF INFORMATION CONCERNING uPILOT PROJECTu 
FOR ALL GRADE VIII STUDENTS 
A. Mention districts involved and grades included. 
(1) Conception Bay Center, Conception Bay South and one 
school of Sto John 1 s ROC. Boardo 
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(2) All Grade VIII students and orientation for Grade VII 1 s. 
B. Purpose of uoverall projectn. 
(l) emphasize first attempt in Nfld., to integrate pre-
vocational courses into the high school program. 
(2) main objective idea - to expand the present high school 
program to include a degree of Vocational Educationo 
(a) by providing a broader curriculum. (Elaborate here 
on this curriculum. With regard to math, science 
and English, there will be same basic stream 
between the academic and general)o 
still oriented for those who intend to go to 
University or Vocational Schools. 
all students can choose pre-vocational courses~ 
credit for courses will be recognized at University, 
Tr~des College, Fisheries College and possibly 
other institutionso 
core academics of English, Science and Math. Other 
courses can be all academic or pre-vocational 
(business or industrial) . 
students can still choose a general or academic 
program. 
emphasize modification of present courses. (Present 
courses do not constitute programs in Fine Arts or 
Industrial Arts) . A variety of about 2 courses in 
English, social studies~ sciences and math, will 
be offered in that students can choose them in line 
with pre-vocational courses). 
discuss also possible length of time to be spent 
in Vocational School. ioeo 2 half-days per week. 
3. emphasis on providing students with practical exper-
ience in vocational areas. 
(a) to provide ~tudents experience with basic skills 
used in industry. 
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give some ideas here on specific courses to ·be 
offered. i.e. name co t r se s and brief description. 
use given outline of one course to give an idea as 
to what it involves. e.g. typing course or drafting. 
(b) present here ideas of courses being pre-vocational 
and pre-employment, oriented. 
provision of experiences in basic skills. 
insight into various occupations. 
insight into abilities regarding future careers. 
avocational, i.e. hobbies; part time jobs; etc. 
4. students may make course program choices in the areas of 
Academic and General (Business and Vocational). 
(a) the broader curriculum will provide individually 
oriented programs in industrial and business educ-
ation. (Explanation here of Seal Cove courses and 
high school courses go together . to form these 
programs). i.e. Core Academics plus pre-vocational 
options. 
5. To give greater relevance to academic content of the 
curriculum. 
emphasize ideas as to how it does relate to real 
world of work. 
see how it is planned to correlate with interests 
and abilities. i.e. fit curriculum to own interest 
rather than a fixed program. 
necessity of skills for any type of work. 
6. Stress importance ~f insight into various occupations 
and into their own abilities, personality, interests. 
(To be able to make a wise choice in the future) • 
- a testing of interests and abilities will be part 
of these course programs. i.e. personality needs 
for types of jobs. 
7. Present purpose of Guidance Project. 
IDEAS TO BE PRESENTED CONCERNING !!GUIDANCE PROJECTTr. 
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l. Present idea of real need which is to ensure all students 
are given the same chance for information getting and 
decision making. 
2. To obtain all relevant information regarding pupils:-
- concerning background,academic potential, abilities, 
and aptitudes, personality, interests and health. 
in order to help pupils in choosing program best 
suited to their interests and abilities. 
-explain how information is to be obtained, e.g., 
individual and group testing (I.Q., Basic Skills, 
Aptitude Testing and Interest tests). 
- explain fully purposes of tests ~ to be used with 
other information obtained through individual and 
group counseling, grade marks, consultation with 
teachers. 
Febo 1972. 
Dear Parent:-
APPENDIX IV 
LETTER TO PARENTS 
ROCO SCHOOL BOARD 
FOR 
CONCEPTION BAY CENTER 
HR. MAIN 
When should your child begin making plans for the future? 
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What should he know about himself to help him make such plans? 
What should he know about choices and opportunities that may 
be open to him now and later? These questions we hope you 
will keep in mind as you read the following ideaso 
This year an attempt is being made to integrate pre-vocational 
courses into the regular high school program to provide students 
with practical experience in vocational areas, while their core 
academic curriculum is related direct~y to their practical 
experiences. Grade 9 students will begin the program in Sept. 
1972 and Grades 9 to ll will be phased in over the three year 
period 1972-1974 inclusive. We want to emphasize, however, 
that these courses are purely optional and whether a student 
avails himself of them or not is directly his own choice, after 
consultation with Guidance Counsellors, Teachers, Principals 
and Parents. 
Our present educational programs provide little opportunity for 
students to gain a realistic understanding of various occupations 
and careers. They need to learn about occupations and careers 
so that they have information necessary for establishing 
occupational goals in later yearso In this program it is hoped 
that through organized activities the student will be made 
aware of a large range of jobs and careers. It is hoped also 
that students will see education as a preparation ·for life and 
work, rather than separate from it. 
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It is not to be inferred that the vocational courses intro-
duced are primarily designed to prepare students for employ-
ment. They will be pre-vocational in that it will prepare 
them to enter pre-employment vocational and technical courses 
upon graduation from high school. If a student decides not 
to enter a technical school, that which he has learned in 
pre-vocational courses might be used as a profitable hobbyo 
Also it is important to note that certain courses provide a 
good basic knowledge for University Programs, for example 
engineering. 
The aim in introducing them will be four fold:-
l. To provide students with experience in basic skills used 
in industry; 
2. to give pupils insight into various occupations and into 
their own abilities so that they will be able to make a 
wise choice on their future career; 
3. to give greater relevance to the academic content of the 
curriculum; 
4. to improve the retention rate in high schools. 
It is important to understand that the Eighth Grade is one of 
several very important choice points. When the pupils select 
courses for this coming year they are making cholces that may 
have an important influence on their lives. They can still 
change their plans during the years to cameo However, by the 
time they are well along in senior high school it is rather 
late to begin planning. By then choices may have already been 
closed off. In addition, it takes time for a student to get 
to know himself and to extend his educational and vocational 
information. 
These are complicated matterso He canTt learn them all in the 
8th. (or 9th.) grade but he can start then. If he is helped to 
start well and if he is helped to understand and use methods 
for continuing to learn about himself and his opportunities he 
should find himself better prepared to make wise decisions in 
high school ~nd afterwards. 
This is the first attempt made in Newfoundland to include pre-
vocational courses in the high school curriculum, and we arc 
fortunate that our area has been chosen for this nPilot Projectn. 
We hope that all our students will take advantage of this great 
oppor·tunity . 
A list of courses is attached. If there are any questions you 
can contact the Guidance Counsellors, Principals, or the Super~ 
intendent and Supervisor of the School Board for your areao 
A meeting will be held in connection with the project. All 
parents of Grade Eight students and any other interested 
parents~ are encouraged. to attend. · 
Yours truly~ 
REV. FR. E.A. WALSH~ CHAI~JAN~ 
R.C. SCHOOL BOARD FOR CON. BAY CENTRE. 
SR. REGINA QUIGLEY, PRINCIPAL~ 
ASSUMPTION JR. HIGH SCHOOL. 
BR. G.I. MOORE, PRINCIPAL 
RONCALLI C.H. SCHOOL 
MISS EDNA TURPIN~ GUIDANCE COUNSELLOR~ 
TEMPORARILY ATTACHED TO R.C. SCHOOL BOARD FOR CON. BAY CENTRE. 
KEITH C. DICKS 
SUPERVISOR OF GUIDANCE SERVICES. 
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The pre-vocational courses offered are: 
l. Mechanics 
2. Woodworking 
3. Electronics 
4. Drafting 
5. Agricultural Science 
6. Typing 
7. Shorthand (Third Level Only- That is Grade XI) 
8. Beauty Culture 
9. Home Economics (1) 
Cooking and Catering 
10. Home Economics (2) 
Home Manageme nt 
ll. Home Economics (3) 
Sewing and Crafts 
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APPENDIX V 
INFORHATION FOR TEACHERS CONCERNING PROJECT 
A. The following is an idea of the guidance project to be 
followed in the preparation of Grade VIII 1 s for the Seal 
Cove Vocational Pilot Project. 
Testing (I.Qo Tests and Canadian Test of Basic Skills 
have been given. Interest and Aptitude Tests still 
to be given) • 
Norming of results for all three districts. 
Development of Standard Guidance Plan for three 
districts. 
Detailed planning for Conception Bay Centre. 
Involved in detailed planning would be: 
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- orientation of teachers and pupils (December 14 to 16) 
- type of sequence to be followedo 
(generally referred to in lesson plan)o 
B. The necessity for teachers involvemento 
Necessity of teamwork; working with guidance counsellor 
and pupils to help pupil choose programmeo 
Making available grade marks and anecdotal records, -
special involvement by way of encouragement and interesto 
C. Classroom time will be required for: 
Various activities as mentioned in the lesson plan. 
Group counselling and discussion. 
Testingo 
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D. Other Gene ral Points:-
Each Grade 8 pupil will have hiw own records so as to 
give a complete picture of himself re: test and academic 
results as well as teacher and counsellor impressions 
this will facilitate · easier decision making by pupil 
and counselloro 
A career information center will be necessary as a 
resource and back up to class presentations and other 
activitieso 
Each pupil will be seen either individually or in a small 
group of about 4, by the counsellor. 
Teachers are encouraged to give suggestions to help in 
planning classroom times; best hours for scheduling 
activities etc.; or suggestions in any matter of the 
guidance plan. 
E. The following is a lesson plan to be followed to initially 
orient Grade 8 1 s to the project. 
APPENDIX VI 
OUTLINE FOR CAREER DECISION-i'1AKING 
A guide to follow in dealing with grade eight students regard-
ing the decision making process to help them know themselves 
and be familiar with the course from which they will choose. 
I. PLANNING 
(A) -discuss how planning · the future can be a puzzling 
process 
-career planning nowadays calls for:-
- an earlier start 
- a longer look into the future 
- better preparation 
- greater flexibility than ever before 
- longer education 
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(B) -discuss then how Vocational planning will help a 
student be the kind of person he wants to be and do 
the things he really wants to do. 
This means relating yourself including your:-
- needs - interests 
- ambitions - abilities 
- work experience 
TO: OCCUPATIONAL FIELDS, including 
-training & qualifications 
· -working conditions 
-earnings & advancement 
-employment outlook & security 
- aptitudes 
- education 
Planning is important for many reasons and involves looking into 
the following: 
(l) YOUR AMBITIONS 
- Discuss questions. 
work for you? ~Vhat 
from now? 10 years 
dream of becoming? 
looking for? 
How do you want your occupation to 
would you like to be doing five years 
from now? What kind of person do you 
VJhat kind of satisfaction are you 
- Discuss ambition and plans of parents . But what about 
special ones of their own? 
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- Discuss idea of ambitions changing from time to time. 
Necessity of understanding these changes and being able 
to plan on oneTs o~n. 
(2) FIGURE OUT THE nREAL YOUn ! 
-Discuss fact that there are ways of studying yourself. 
- We know that all people are different. They do not like 
· the same things; they can not do the same things equally 
well. 
- Idea is to sort out the things you like to do and can do 
well and try to find work that requires just such things. 
OR you can sort out the things you donTt like to do and 
can 1 t do well and avoid requiring just such things. 
- Idea of satisfaction - If you cannot in your working life, 
be the kind of person you want to be, you will never 
really be satisfied. 
-To be satisfied - one must be able to express onets 
interests~ use one 1 s abilities and achieve one 1 s personal 
goals. 
FIVE FACTORS OF SPECIAL IMPORTANCE IN STUDYING ABOUT YOURSELF. 
- Interests 
- Abilities & Aptitudes 
- Personality 
- Educational Attainment 
- Work Experience 
l. YOUR INTERESTS 
Discuss everyonets wanting to enjoy life, to have f un , and 
to do interesting things. 
If you can do these things on your job you should get more 
fun out of life. 
Also discuss hobbies -·sometimes they lead to occupations _ 
e.g. the athlete who can make a go of coLiching is near the 
things he likes best . 
Idea of not being able to do only tho t!l in~s we like to do. 
But if one knmvs what basic intcro~ts ~n·~> , one can line up 
interesting courses~ hobbies and jobs. 
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Discuss difference between interest and ability. Interest, 
is what you like. Ability is what you can do. E.g. Many 
boys like football but not many are good enough to play 
on professional teams. Also a person may have what it 
takes to become an engineer but not like mathematics. 
Likes and dislikes are not just temporary attitudes. 
Basic interests may go through life with you. 
A lot can be learned by reviewing what you have liked most 
(&least) about different school courses, clubs and 
activities, hobbies, work you have done and things in general. 
Interest inventories helpful in seeing more clearly your 
preferences. 
Usually they cover many things you might not think of by 
yourself. 
They help you to compare things you might not have thought 
of together. 
Talk your likes and dislikes over with your friends, parents, 
counselors and teachers - to help clarify your own views. 
Remember these are your interests and only you really can 
say what you like and dislike. 
Attitudes and interests from family. 
Awareness that family does not provide ·all the possible 
areas of interest and attitudes you may wish. 
2. YOUR ABILITIES AND APTITUDES 
Discuss idea that the most successful people are doing well 
the things that are easy for them to do. 
(Get them to think back over experiences around home, at 
school and in the community. Get them also to see that they 
are good at some things and not so good at others). 
Discuss idea of some people having a reputation for being 
good at certain things, e.g. repairing machines and gadgets; 
selling things - or perhaps someone is considered the worst 
athlete in the block. Or maybe you 11 just can 1 t get 11 geometry. 
Discuss that in addition to them - You have many potential 
abilities called aptitudes, which you may not even know about o 
You will need to study both abilities and aptitudes as 
you consider your future work possibilitieso 
Discuss ways to find out aptitudes. 
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Aptitude tests - ·The results will help you compare yourself 
with other young people~ or with employed workers~ in many 
aptitudes required in the work world. 
You can get a clear picture of your academic, artistic, 
clerical, mechanical, musical, physical, social, and other 
abilities and aptitudes. > 
There are no nmagic formulas 11 about tes ·ts 0 They help to 
add mar take away from a picture you already have of your-
self. 
Tests will be looked at only along with information you get 
£rom your friends, parents, school records, teachers, 
counselors and most of all, from the study of your past 
performance. 
3. PERSONALITY 
Present idea nAll people are different 11 • They do not like 
the same things; they cannot do the same things; they have 
different personalities. This fits them each for different 
careers and life patterns. 
To develop a picture of one 1 s self-concept is very importanto 
It is an on-going process, never really ending. 
Requires study of various aspects and seeking views of 
other people. 
Right now you probably can describe others better than you 
can yourself. However, there probably are some adjectives 
that represent you very well. 
Are you calm or excitable, independent or dependent, 
agressive or passive, self-centere d or other-centered? 
Friendly. 
Refer to fact that people are somet;i_mes referred to as na big 
bully11 , n a little lady~', 11 the holy terrorn, nbook worm11 , or 
na wise guyTT. These are personality traits - oneTs that will 
continue to be pres e nt but can be modif i e d. 
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Deal with characteristics of a mature person - His behaviour 
is consistent (explain with examples). He has learned self-
control. Can adjust to that which cannot be changed. 
Your Values & Standards 
Ideas to be presented regarding the making of decisions. 
You will need to check the many decisions in life against 
your personal system of values. 
Your conscience will help you decide in accordance with your 
basic beliefs. 
Your career should allow you to express what you believe. 
Values reflect the ideas, activities, and persons an individual 
considers important . . They refer to oners personal philosophy, 
his style of life, his attitudes toward the world around himD 
They are really standards which unify his behaviour. 
Discuss a nworkable relationshipn between an individual and 
society. 
At certain times a person is a member of his family, at 
others a member of groups at school, at work, or at play. 
He is responsible for the grouprs welfare as well as for 
his own personal goals. 
Different occupations make different demands upon a personrs 
character. 
If you believe that earning a lot of money is especially 
important, you might find certain business careers attractive. 
If you attach great importance to humanitarian causes (explain) 
you might find jobs such as teaching and social work suitable 
for you. 
Maybe you place value on the challenges of science or 
mathema ticso 
You may feel successful· only if you can build things or 
make machines and motors work for youD 
Whatever your goals or standards, they should play an import-
ant part in your career dev e lopme nt. Some of them may have 
to be express e d t hro ugh h obbie s and or l e i sur e t ime a ct i v itie sD 
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Before you choose an occupation or occupation field you 
must be able to say, ni am this (or that) kind of personn. 
To be happy you must be able to express your interests, 
use your abilities, and achieve your own personal goals. 
He is realistic - self-sufficient (explain) . 
can laugh at those things that happen to him which may 
even be absurdo 
Discuss other ideas -
As young people grow up they usually find they have to 
adjust to different types of people in many kinds of 
situations. 
Social ability often makes a big difference in job success 
and satisfactiono 
The thousands of different occupations can accommodate many 
different types of personality. Think of examples - an 
astronaut and a performing concert artist. Both require 
a good set of nerves, but temperament may help the musician 
and endanger the astronaut. (Explain) 
Discuss roles played in school, sports at home and in jobs. 
At different times a person may be in the position of 
follower, leader, team worker, performer, teacher, or 
any of the other positions. 
The better one can handle the various roles, the better 
prepared he will be for more responsible jobs. 
To ·clarify your images of yourself. 
Check your rating of yourself with that done by the people 
who know you well. 
4. YOUR EDUCATION 
If you succeed in the job of going to school, you should 
be able to succeed in other jobso If you donrt succeed in 
school, you may have to change in order to succeed in the 
work world. 
Generally, occupations that are the highest paid and have 
the highest social rating, require the most education. 
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Discuss large numbers that are finishing high school and 
college todayo 
If you are looking .ahead to further training after high 
school, ngetting byn in school isn't good enough .. 
Getting just passing grades doesn 1 t build the background 
in math, science, English needed. 
5. YOUR WORK EXPERIENCE 
As you work at part time or summer jobs you can make mental 
notes of important factors:-
- what you do best 
- what you like to do 
- what your employer says or said about your work 
- what kind of additional training will help you along the way 
Discuss idea of sociabilityo 
-You can practice getting along with people on or off a job. 
-This includes getting along with parents, teachers and 
school friends right now. 
Idea of ' 1aptitude testsn here 0 
Question: 
Significance of work experience so far? 
Employers want satisfied and efficient workerso 
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APPENDIX VII 
STUDENT OUTLINE FOR TOURS 
The purpose of these field trips is to let you see College of 
Trades and Technologyo It is hoped that you will get an idea 
of the Vocational Education Programs available in the Province. 
Over thirty trade and science courses are presently offered at 
the College, e.g. auto mechanics, carpentry, electrical repair, 
plumbing and heating, refrigeration, cooking, barbering and 
beauty culture and all phases of office work. These courses 
provide a high standard of training for students entering into 
the various vocations. 
Because of the lack of time you will be able to examine only 
those courses which you will have to choose from for this coming 
yearo These courses are: 
1. 
2. 
3 0 
4-. 
5. 
6. 
7. 
8. 
9. 
10. 
Woodworking 
Electronics 
Beauty Culture 
Cooking & Catering 
Household Management 
Sewing & Crafts 
Mechanics 
Drafting 
Typing 
Agricultural Science 
AT TRADES COLLEGE IN ST. JOHNTS 
AT THE EXPERIMENTAL FARM 
You should ask any questions that come to your mind regarding any 
of the courses. Find out about the people who take these courses. 
I. 
II. 
III. 
WHAT DO THEY DO? 
WHAT IS IT THAT THEY MUST KNOW? 
WHERE WILL THEY WORK? 
In each area look at these:-
I. 
II. 
IIIO 
IV. 
V. 
The kind of work performed. 
The machines & tools used by the workerso 
The working conditionso (eogo Where will you work if you 
take this job. In wh at kind of situation?) 
·The physical demands of the jobs. (What will it demand of 
me- my ability etc.?) 
The kinds of hobbies you can have from them. 
KEEP IN MIND THESE THINGS AND HOW THEY FIT YOU. 
1 0 WOULD I HAVE ~~T IT TAKES TO DO TtffiT JOB? 
2 0 WOULD I ENJOY DOING TI-ffiT JOB? 
3. WOULD I ENJOY DOING THAT JOB? 
4. WHAT ARE THE ADVANTAGES AND DISADVANTAGES OF THIS 
PARTICULAR OCCUPATION? 
5. WHAT EDUCATIONAL BACKGROUND IS NECESSARY TO GET THE JOB? 
6. WHAT ARE THE WORKING CONDITIONS? 
AND ALSO 
l. Would I be satisfied with this job? 
2. Would I rather work INDOORS or OUTDOORS? 
3. Would I rather have a job in which I worked mostly with 
PEOPLE or THINGS? 
40 Would I rather work with PEOPLE a ·t a job in which most of 
my time was spent INDOORS or OUTDOORS? 
5. Would I rather work with THINGS at a job in which most of 
my time was spent INDOORS or OUTDOORS? 
6. Would I prefer a job that required me to STAND UP? 
7. Would I prefer a job that required me to SIT DOWN? 
80 Would I rather work mostly with my HEAD ~ental) or with 
my HANDS (physical)? 
9. Would I rather have a job that involves HEAVY work or 
LIGHT work? 
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APPENDIX VIII 
LETTER TO REQUEST CAREER GUIDANCE INFORMATION 
Supervisor of Guidance 
ROCO School Board for 
Conception Bay Centre 
P.O. Box 29, Hr. Main 
Conception Bay, Nfld. 
Canada 0 
Dear Sir: 
We are setting up two Career Information Centres 
to help students with career planning and choice, and as 
support to a new vocational programmeo 
Any free Occupational Information you have available 
will be very useful in helping set up this project. 
Please send this material in duplicate to the above 
address so we may begin this work as soon as possible. 
Yours truly, 





